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The overall purpose of this study was to find empirical evidence for providing 
online family life education to Chinese families.  
This study explored the profile of potential audience, their interests in family life 
education topics and their Internet experiences with current available family-related 
websites. A combination of both quantitative and qualitative methods was used for the 
study. The sample was recruited from three popular Chinese family-related websites. 
Data were collected through online survey and online focus groups. A total of 2,459 
valid responses were received within one month. 
The profile of the respondents displayed both similarities and diversities among 
the users of the three websites. The majority of the respondents have a higher 
education of a diploma and above. Few respondents come from low-income families. 
This indicates the existence of the digital divide that Internet access is limited to a 
higher educated and middle- and high-income population. However, since the 
majority of the respondents are from middle-income families, it is promising that the 
digital divide may narrow down and the Internet may have a potential to reach more 
people from different socio-economic classes. 
Generally, respondents were more interested in topics related to process skills 
rather than developmental tasks. Significant gender difference was found in the 
reported interests in the family life education topics. Overall, women were more 
interested in topics related to parenthood, family interaction and family resources 
 V
management than men, while men were more interested in family ethics, development 
and sexuality than women. Women spent more time on family-related websites than 
men. This difference probably is related to the different roles Chinese women and 
men performing in the families.  
The needs for family life education of two groups of people, adult singletons 
and full-time mothers, were also explored separately. They received little attention in 
the previous research. The two groups of people were found to have special needs for 
family life education and were highly potential audience for online ELE.  
The frequency and time of visiting family-related websites has a significant 
positive correlation with happiness with family life, happiness with marriage and 
confidence as parents.  
The life course perspective and andragogical model proved to be a useful 
framework in guiding this study and in interpreting the results. A collaborative 
teaching method was suggested according to the theory and the findings of the study.  
Implications of this study for practice, policy and online research were discussed. 
The Internet is a useful preventive strategy of great potential by providing online FLE 
to the Chinese Internet population. This study provides insights into not only the task 
of providing information, but also into how to deliver the most relevant information 
and how to help online users absorb information more efficiently and effectively. 
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Since the introduction of the Internet into people’s daily life, this new 
information technology has been continuously increasing its reach to families with its 
decreasing cost. The Internet has become a more and more popular way of 
communication and source of information. It also provides a prospective way of 
education. The Internet offers potential access to a virtually unlimited pool of 
audiences, for which geography and service delivery no longer need to be connected. 
It may offer services to multi-users multi-times on an ‘as needed’ basis at anytime and 
anywhere with Internet connection. 
However, the Internet’s power for helping professions has not been fully and 
adequately utilized. The Internet has brought opportunities as well as challenges for 
family life practitioners (Smith, C.A., 1999). Many family life education websites in 
different languages (e.g., National Council on Family Relations, United States, 
www.familylifeeducation.org; Social Welfare Department, Hong Kong, 
http://www.family-land.org/) have been built up. Online social service is a very 
contemporary area worthy of exploration.  
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Rationale for Research 
According to China National Network and Information Center (CNNIC)’s 
national survey, the total Internet population (who surfs the internet at least one hour 
per week) of China, including Hong Kong and Macao, had reached 103 million, of 
whom 68.5% connected the Internet at home. Their average time spent on the Internet 
is 14.0 hours to 4.1 days per week (CNNIC, 2005). In comparison with the number of 
620,000 users in 1997 (CNNIC, 1997), the Internet population is increasing very fast.  
As the expansion of the Internet usage continues and the Internet functionality 
increases, there is concomitant growth in online human service applications. In a word, 
we are in a ‘‘start-up’’ phase of human service Internet development (Finn & Holden, 
2000). 
The evolution of the Internet age is that the locus of information control has 
shifted from the expert to the consumer (Smith, C.A., 1999). Online education is a 
self-study process with minimal supervision. While locally-based services will 
continue to be important, the Internet will promote changes in the time, space and 
method in which family life education (FLE) is delivered. The direction and efficacy 
of these changes, however, remain unclear. As more agencies must decide whether to 
use scarce resources to engage in online practice, issues of needs and effectiveness 
come to the fore. It is necessary to determine for whom, for what outcomes, in what 
form, and under what circumstances, online practices are effective (Finn & Holden, 
2000).  
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The first step and the foundation of building an integrated FLE program is needs 
assessment (Arcus & Hennon, 1993). Needs assessment is a widely considered 
necessary tool for effective programming (Grinnell & Unrau, 2005). First of all, 
educators should know the needs that are critical for individuals at various points of 
the life span (McKillip, 1987).  In addition, it is clear that quality FLE is built upon a 
foundation of careful conceptualizations and rigorous research (Kaplan & Hennon, 
1990). The data from the needs assessment could be used to prioritize programs, 
funding and resources in order to better help the target population.  
Research Problem 
The tremendous socio-economic reform in the last two decades has brought 
changes in all facets of family life in mainland China. The one-child policy caused 
changes in family structure, family interaction and parenting styles. The societal 
changes have been creating strains or tensions in individuals and families. The rate of 
divorce, family violence and infidelity, and reported generational conflicts are on the 
rise.  
According to Kirkendall (1973), certain family difficulties have commonly 
occurred in societies as they became industrialized and urbanized, and these family 
difficulties have typically given rise to attempts to strengthen the family through the 
efforts of outside agencies. China’s officials and scholars have been constantly 
making efforts to stabilize the function of families. However, social work and family 
services in mainland China is in its very elementary stage. Little financial and human 
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resources are available for family services in China (Xia, 2002). Given China’s vast 
population and broad territory, a developmental and preventive strategy is in 
imperative need. Thus the potential of online FLE to reach more people rather than 
the traditional methods with limited resources is very promising in the near future. 
FLE should be based on the needs of individuals and families (Arcus, 1995). 
However, currently most of the FLE websites, both in Chinese and other languages, 
are built before getting research evidence. Most of these websites are just like storage 
of different kinds of information or just like a digital magazine. Although the search 
engine has developed a lot and may help search the needed information, it is still 
difficult to find answers or suggestions for very practical questions. Moreover, the 
search process requires skills and patience to comb through piles of related 
information. For the website itself, without assessment of the users, it is almost 
impossible to fuel in professional intention and conduct evaluation as well as 
follow-ups. This is the possible reason that although many FLE websites are available, 
few empirical researches were found in this area. 
A needs assessment among Chinese Internet population is an effort to promote 
evidence-based practice on the Internet. It can help in the development of online FLE 
programs for the Chinese, which is tailored according to the findings. Furthermore it 
can also help the services to be carried out more effectively.  
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Why Study Adult Singletons 
In urban China, most families formed in the 1980s were single-child families 
(Gu, Poston & Shu, 1987). For example, in Beijing and Shanghai 86% and 91%, 
respectively, of all babies born in 1985 had no siblings (Falbo & Poston, 1996). Until 
2004, China had 80 million singletons. 20.72% of the families have only one child 
(NPFPCC, 2004). The single-child family in China has attracted a lot of research. 
There is a common idea that the only child is a so called “little emperor or empress”, 
who is lonely, domineering, self-centered and disadvantaged in comparison with those 
with siblings.  
Although these stereotypes have been challenged by researchers (Scott, 2001), 
the family life of the little emperors and little empresses are still of concern as one 
third of the divorce cases in 2004 came from this cohort (Peking Morning News, 
2005). According to the official statistics of the Ministry of Civil Affairs of P. R. 
China, in Tianjin, 10% of the newly married couples divorced in the first one year of 
marriage. The first batch of 6,100,000 people with the only-child certificates issued 
by the government, has reached the marriage and fertility age, therefore the family life 
of the adult singletons are of great concern. 
These adult singletons are generally young (born after 1978) with higher 
education (at least secondary school). They are more open-minded to new ideas than 
their seniors do. They are facing situations in their family life that their seniors never 
met. The marriage and family life of the generation of adult singletons in China is a 
very contemporary problem with little research. The Internet is a convenient medium 
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to reach this very special group to help them achieve a more steady and happier 
marriage and family life.  
Why Study Full-time Mothers 
In China full-time mothers are usually called housewives in the past. However, 
probably because the term “housewife” or “homemaker” is a bit stigmatized in China, 
usually the term “full-time mother” is alternatively used by the media and full-time 
mothers themselves. In this study, the term “full-time mother” is used to define the 
group of women who does not have a formal full-time job and whose main role is 
wife and mother.  
Since the establishment of the P. R. China, the Chinese government has been 
promoting employment of women to enhance women’s rights. The high employment 
rate of women (56%) and urban women (95%) is always cited as one of the evidences 
of the equality between the two genders (Information Office of the State Council of 
the P. R. China, 2004). Housewives are stereotyped and stigmatized as those women 
with low education and have no ability to find formal jobs.  
However, a recent survey conducted by an early intervention institute in 
Guangzhou showed interesting results. Among the 243 mothers interviewed, 24% of 
them are or ever were full-time mothers. Their educational levels are all diploma and 
above (Guangzhou Evening Newspaper, 2002). Although presently there is no official 
statistics on Chinese full-time mothers, it is reported in newspapers that a lot of 
highly-educated Chinese women nowadays choose to be full-time mothers. These 
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full-time mothers are different from traditional Chinese housewives in many aspects 
and they are facing new challenges. Their choice has aroused discussions among 
scholars and the media. While the advantage of closer relationship between mothers 
and children is noted, the accompanied potential problems are pointed out also. In 
some reported cases (see news reports, e.g., http://www.luckup.net/mag1/n2/ 
subart337.htm), the family relationship and the quality of parenting are influenced by 
inappropriate attitude towards and ways in dealing with the life of a full-time mother. 
Although most of the full time mothers have relatively good economic situations, they 
suffer from both internal and external tensions for their choices. 
For these full-time mothers, besides traditional media such as books and TV, 
they also get a lot of parenting knowledge and other information through the Internet. 
Especially for the mothers with children under three years old, their time is flexible 
but hard to fix. Internet therefore becomes a good choice of getting information and 
building social support networks. On one of the most famous Chinese parenting 
website www.yaolan.com, two of the three Bulletin Board System (BBS) 
administrators are or ever were full-time mothers. These full-time mothers are very 
potential and consistent target group for online FLE. In western countries, there are 
many research on working mothers but little about full-time mothers. In China, there 
is even less research on full-time mothers especially highly educated full-time 
mothers. This study is an attempt to fill this gap in the research.  
 8
Research Questions 
The following questions served as guidelines for the present study:  
1. What is the profile of potential audiences for online FLE?  
2. In what areas of FLE does the adult Internet population have needs and interests? 
3. What gender and other differences are there in their interests? 
4. What are the special FLE needs of full-time mothers and “little emperor” parents?  
5. What role does gender, income, education, marital status, number of children, the 
frequency and time spent on family-related websites play in predicting happiness of 
family life, happiness of marriage, and confidence as parents? 
Nominal Definitions 
Family Life Education 
Since the launch of family life education in the United States in 1970s, there are 
many definitions for family life education from different angels, and a consensus has 
not been reached yet. In this study, family life education is defined as education that 
has a focus on strengthening and enriching individuals and families (Thomas & Arcus, 
1992). 
Needs 
Needs are generally defined as those deficiencies in knowledge, attitudes, skills, 
or values as identified by a professional. Those needs are often called “ascribed 
needs” (Arcus, Schvaneveldt, & Moss, 1993). For the present study, needs are defined 
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as those topics that an individual has interests in and feels would be a benefit to 
him/her as an individual and within his/her family life. Those needs are often called 
“felt needs” (Arcus, Schvaneveldt, & Moss, 1993). 
Singleton 
In this study, singleton is used to refer to an individual who grew up without any 
siblings, biological or by marriage and adoption. 
The term “singleton” was used in this study rather than other terms such as 
“only child” or “person without siblings”, because this term is more concise and 
grammatically graceful (Fong, 2004). Moreover, since the research subjects were 
adults, therefore “only child”, which term was popularly used in many studies on 




Little attention has been paid to the online family life education in the literature. 
This literature review is an attempt to integrate a wide variety of literature from 
different disciplines in order to start filling the research gaps in the field of online 
FLE.  
Theoretical Framework 
There is no one conceptual framework that has been used for online FLE. The 
life course perspective, the framework for life-span FLE and adult learning theory 
were used to guide the present study. 
The Life Course Perspective 
Germain (1994) recommended the interdisciplinary life course perspective as a 
more useful perspective for social workers than traditional life-cycle models of human 
development in that the life course perspective does a better job of accommodating 
human diversity than dose life-cycle models. It has a good potential to bridge micro 
and macro social work (Hutchison, 2005). 
The life course perspective integrates the individual, the family, and history 
(Aldous, 1990). Rather than viewing adults as a homogeneous group, it views them as 
cohorts with differing life experiences (Hareven, 1996). A life course perspective 
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“emphasizes the importance of time, context, process, and meaning on human 
development and family life” (Bengtson & Allen, 1993, p471). 
The life course perspective focuses more on family members’ individual 
perceptions, rather than the family unit in the family development. Therefore the 
individual is the level of analysis.  
The life course perspective has four central assumptions.  
The first assumption is “Multiple Time Clocks” (Bengtson & Allen, 1993). In 
studying changes in families over time and the behaviours of individual family 
members, there are three different time frames: ontogenetic time, generational time 
and historical time. The ontogenetic time frame is usually measured in chronological 
years. The generational time frame is measured by the biogenetic statuses (e.g., parent) 
that one holds along with the roles, expectations and identities that are part of that 
status. The historical time frame is measured by events, periods or eras (e.g., the 
Cultural Revolution). The integration of all three time frames provides a better 
understanding of family life and individual behaviours over time. 
The second assumption is the social ecology perspective. This assumption 
includes the social-structural context that asserts that the social structure influences 
the experiences of family members over time. Events and experiences are given 
meanings through social and family interaction. There are social expectations as to 
when certain events are supposed to happen (e.g., marriage, having child). Neugarten 
and Datan (1996) posited that social time is influential in shaping the life cycle. Even 
with a decreased emphasis on the “normal, expectable life-cycle” and changes in the 
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parameters of social time, social time still influences the ease with which one accepts 
and negotiates generational time. Indeed, those life transitions considered “off time” 
produce greater stress than those that are considered as “on- time”. 
The third assumption, that process as well as structure must be examined, posed 
a limitation for the present study in that cohort effects can not be examined from the 
cross-sectional design used. 
The final assumption of heterogeneity recognizes the increasing diversity within 
families and birth cohorts. This assumption suggests that it will be important to look 
beyond the mean or modal responses when examining the data in an effort to capture 
this diversity.  
The life course perspective can be linked easily to education via a lifelong 
learning approach to education (Covey, 1983). Education can be thought of as 
meeting the needs of all people at all different stages of life. The three time frames 
can provide an important framework for meeting the needs of families.  
However, one criticism of the use of a life course perspective in education is that 
programs may be geared toward one particular age group or stage of life and this may 
limit other age group’s participation in all types of educational programs. In addition, 
the life course perspective may neglect the importance of intergenerational 
programming (Ballard, 2000). This criticism was taken into consideration in this 
study by avoiding the use of the concept of family developmental stage.  
The life course perspective acknowledged diversity. Because families vary 
widely in their progression through stages, the concept of a family career has come to 
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replace that of the family life cycle. Family career is the progression of family stages 
over the lifetime of the family, where current stages are affected by past stages, but no 
full cycle occurs. Therefore, rather than helping families work through a specific 
sequence with certain developmental tasks to accomplish, practitioners must help 
families accept and negotiate a more unpredictable progression of family life. This 
might be accomplished by equipping families with more process skills such as 
decision-making, communication and problem-solving so that families can take 
responsibility for their own family career (Russell, 1993). 
Framework for Life-Span Family Life Education 
The issue of definition and clarification of family life education has been 
debated since the inception of the field in spite of early attempts to gain a consensus 
(Arcus, Schvaneveldt & Moss, 1993). Family life education is a field of study and 
practice whose major purpose is to help strengthen and enrich family living (Arcus, 
Schvaneveldt & Moss, 1993). Its focus is preventive rather than therapeutic and its 
objectives include helping individuals and families (a) to gain knowledge about 
concepts and principles that are relevant to family living; (b) to explore personal 
attitudes and values and to understand and accept the values of others; and (c) to 
develop interpersonal skills that contribute to personal and to family well-being.  
Basically, behind the various definitions, there are three different but related 
rationales: dealing with problems, preventing problems and developing potentials 
(Arcus, Schvaneveldt & Moss, 1993).  
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Most of the assumptions that underlie and are central to FLE are also implicit 
rather than explicit in the literature. One of the notable explicit assumptions are found 
in the work of Hoopes, Fisher, and Barlow (1984), who specified 12 assumptions that 
they believed underlie all forms of family facilitation including FLE. One of the 
assumptions was that “Families proceed through developmental stages”. However, 
this assumption was criticized for it may no longer adequately describe the diversity 
of families and of family experience over time. Another assumption was that FLE 
prevents problems. The problem of this assumption is whether FLE participants have 
fewer problems than non participants do? Should the FLE take an educational 
approach or therapeutic one? 
FLE arose in response to the perceived negative impact of changing social 
conditions on the family (Arcus, 1995). Because of this urgent need of society, most 
family life education programs are centred on problems, either on dealing or 
preventing them. Educators believe that through education of knowledge and skills, 
appropriate behaviours can be expected and problems can be prevented.  
Doherty (1995) distinguished FLE from family therapy through five levels of 
family involvement, in which this model of FLE contains four levels of family 
involvement including information and advice, feelings and support and brief focused 
intervention. The boundary he set strengthened the developmental approach of FLE. 
Continuing uncertainty regarding the nature of FLE, inconsistency in the use of 
the term, and difficulty in evaluating and justifying programs had led to renewed calls 
to strengthen the field not only by clarifying its definition but also by articulating its 
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basic contents, assumptions and propositions. Family life education is a broad area of 
study, encompassing many different topic areas (Darling, 1987). While several 
different lists of topics have been developed over the years (e.g., National 
Commission on Family Life Education, 1968), the most accepted conceptualization of 
the content of the family life education is presented in the Framework for Life-Span 
Family Life Education (Arcus, 1987).  
This framework was based on two interrelated assumptions. The first 
assumption is that family life education is relevant to individuals of all ages and to all 
families, whatever their stage of the family life span and whatever their special 
circumstances. Another underlying assumption is that, programs in family life 
education should be based on meeting the educational needs of individuals and 
families that are generated by normative and non-normative developments (National 
Commission on Family Life Education, 1968).  
The Framework for Life-Span FLE provides insight into the contents of FLE. It 
was developed based on the “developmental needs” of individuals and families 
(Arcus & Thomas, 1993). The framework was designed to reflect the idea that 
individuals of all ages need to learn about family life and it was originally divided 
into three age categories of children, adolescents and adults and later revised to 
include later adulthood as a separate life stage.  
Family life education for adults is related more to adult family life experiences 
than it is to age per se, that is, getting married or becoming parents is more likely to 
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serve as the focal point for the educational experience than is the age at which the 
experience occurs (Arcus & Hennon, 1993).  
The framework for life-span FLE serves as a useful tool in terms of the overall 
topic areas identified as comprising FLE. These topic areas are Human Development 
and Sexuality, Interpersonal Relationships, Family Resource Management, 
Parenthood, Family Ethics, and Families in Society. The framework also includes 
three interpersonal processes: communication, decision-making, and problem solving. 
This framework of FLE served as a useful reference for developing and assessing 
FLE programs. 
Helping Models 
There are several helping models used to frame life-span family life education. 
It is believed that, the model that the educator finds most agreeable will thus act as a 
paradigm that shapes many aspects of an intervention, especially the educator’s view 
of the necessity of programs and how needs will be identified, and the approach taken 
in conceptualizing and developing an educational program addressing these needs 
(Arcus & Hennon, 1993).  
Brickman and colleagues (1982) identify a typology of helping models that can 
guide the development of family life education across the life span. These models 
vary concerning who is responsible for the problem, as well as who is responsible for 
solving the problem. The typology includes four models: moral model, enlightenment 
model, compensatory model (empowerment), and medical model.  
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The moral model suggests that people are responsible for both their problems 
and solutions, and people need proper motivation in order to improve the situation. 
The enlightenment model holds that people are responsible for their problems but not 
for the solutions. In this case, people are viewed as unwilling or unable to provide 
solutions and need discipline in order to do so. The compensatory model does not 
hold people responsible for their problem, but does hold them responsible for their 
solutions. People need to be empowered to develop solutions. The medical model 
suggests that people are neither responsible for their problems nor their solutions. In 
this case, those with the problems are seen as needing treatment.  
The choice of how to provide an educational intervention will vary depending 
upon the helping model used. Basing a family life education program upon the wrong 
model can mean failure for the intervention. In specific situations, some models may 
be more effective or efficient than in other situation (Arcus & Hennon, 1993).  
For online family education programs, it is also important to choose a proper 
model to ensure effectiveness and efficiency. Instead of focusing on problems, one of 
the commonly used model in developing intervention for families (Hughes, 1988), the 
compensatory (empowerment) model, is recommended for online FLEs.  
There are several assumptions underlying empowerment. First, the 
empowerment model assumes that expert work in conjunction with those believed to 
have problems in order to identify both the problems (needs) and the solutions. 
Empowerment enhances the possibility for people to control their own lives, including 
the ability of people to control their own lives, the ability of people to influence 
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individuals and organizations that affect their lives and the lives of those about whom 
they care (Hughes, 1988). Cochran (1986b) suggests that empowerment is based on a 
non deficit model, that is, one that assumes that all individuals, families and 
communities have strengths upon which they can build.  
The second assumption of the empowerment model is that people are cognitive 
of their needs, their values, and their own goals and that these can be put into action. 
The corollary of this assumption is that “experts” are not the only source of 
information for identifying needs or solutions. Thus helpers should act more as 
collaborators rather than as experts within programs designed to enhance the quality 
of life for individuals across the life span.  
The third assumption of this model is that diversity is useful and adaptive 
(Hughes, 1988). Rappaport (1981) has argued that empowerment should be based on 
divergent reasoning. The implication for FLE is that rather than providing “The” 
answer, the profession provides a variety of answers to ways to live out one’s life 
across the life span. A second implication is that problems, needs, issues and solutions 
or needed information are identified in concert with those who are the target of the 
education efforts (Arcus & Hennon, 1993).  
The fourth assumption of the empowerment model is that, help is most effective 
when it is provided by small intimate social institutions (Berger & Neuhau, 1977). It 
is asserted that people find meaning in their lives through their families, 
neighbourhoods, churches, and voluntary organizations. These social institutions can 
be best at providing appropriate assistance that people need in their lives. Cochran 
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(1986b) noted that one method for teaching people within an empowerment model is 
to facilitate informal resource exchanges among individuals and groups. An 
implication for FLE profession is that an effective method of teaching people, 
particularly to maintain knowledge and skills across a long term, would be the 
development of support groups that encourage and support behavioural change. 
Another implication may be to help people learn how to develop support systems 
throughout the life span so that when necessary, they can call upon other people for 
the types of information, motivation, and resources necessary to help them through a 
particular troublesome time. Empowerment thus includes components aimed at 
strengthening individuals’ or families’ networks and environments, and developing a 
sense of community through the life cycle (Arcus & Hennon, 1993).  
Hughes further notes another assumption based upon Cochran’s (1986a) work: 
that empowerment can be at several different levels of analysis. The range includes 
the individuals’ own sense of well-being, enhancement, or subjective quality of life 
through various changes in the objective environment, through improvement and 
strengthening of the more immediate social environment, through larger networks, on 
to such things as community action on a larger level. The implication for life-span 
FLE is that, the development of an integrated program considers the most appropriate 
intervention level. Programs should perhaps be multilevel in their focus (Arcus & 
Hennon, 1993).  
Hughes (1988) suggests several reasons for choosing the compensatory 
(empowerment) model, such as allowing the people with the problem to engage their 
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energies outward, working toward solutions, and building community. Building 
community is an important aspect of FLE (Wright, & Rosenblatt, 1988). The 
reciprocal relationship between individuals and community has important implication 
for FLE professions, that people across the life span can be made aware of their need 
for community, and communities can become sensitive to the fact that throughout 
their lives, people need community.  The compensatory (empowerment) model is 
recommended for similar reasons for online FLE. Online FLE have great advantages 
in helping build life-span social support systems especially emotional and 
informational support in bigger communities.  
Adult Learning Theory 
The notion of the unique characteristics of adult learning in comparison with 
children learning has been around for nearly two centuries. Malcolm Knowles’ 
andragogical model is one of the particularly popular ways of describing adult 
learning. In parallel with pedagogy, ‘andragogy’ refers to the arts and science of 
teaching adults. ‘Andragogy’ is a learner-driven, task-oriented approach to learning; 
whereas, pedagogy is a teacher-driven, subject-centred approach. In ‘andragogy’, the 
concern is with facilitating the acquisition of the content, while in pedagogy, the 
concern is with transmitting the content. 
Knowles (1984) points out several assumptions about adult learners: Adults are 
autonomous and self-directed; Adults have a rich reservoir of experience that can 
serve as a resource for learning; Adults are goal oriented; Adults are practical and 
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problem-solvers. He also gave some principles according to these assumptions: 
Adults need to be involved in the planning and evaluation of their instruction; 
Experience (including mistakes) provides the basis for learning activities; Adults are 
most interested in learning subjects that have immediate relevance to their job or 
personal life; Adult learning is problem-centred rather than content-oriented. 
A logical outcome of the andragogical model is the use of a collaborative 
teaching model that involves the learners as partners. Educators adopt a role of 
facilitator or resource rather than lecturer (Knowles 1980). ‘‘Andragogy’’ emphasizes 
respect for needs, interests and previous knowledge of the learner and the educator is 
encouraged to present material in a real-life context. The learners are independent 
adults who have their own goals and are interested in specific things (Stephenson, 
1988).  
Family life education must be sensitive to different learning styles of people 
(Arcus & Hennon, 1993). Scholars have noted that adult’s learning styles are different 
from children. Kolb’s (1984) adult learning styles model pointed out four kinds of 
adults learning styles. Hartman (1995) gave examples of how one might be taught: 
For the concrete ‘experiencer’, offer laboratories, field work, observations or trigger 
films; for the reflective observer, use logs, journals or brainstorming; for the abstract 
conceptualized, lectures, papers and analogies work well; for the active experimenter, 
offer simulations, case studies and homework.  
The adult learning style model has practical implications for online education by 
providing many kinds of teaching strategies rather than one single teaching method. 
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In The Online Report on Pedagogical Techniques for Computer-Mediated 
Communication, Paulsen(1995) identified four kinds of paradigms for online 
education: One-alone: Online Resources Paradigm; One-to-One: the Email Paradigm; 
One-to-Many: the Bulletin Board Paradigm; Many-to-Many techniques: the 
Conferencing Paradigm. These paradigms have practical implications for online FLE 
in that it will not only empower users with information and knowledge, but also train 
their skills and furthermore change their attitude. The information technology and its 
applications have developed a lot since that time; however, the basic paradigms 
remain similar.  
The gender differences in adult learning were also noted by scholars. Men and 
women do not approach the world of “knowing” and “thinking" in quite the same way. 
For example, men pass through a developmental sequence in their thinking modes, 
while women do not (Perry, 1970). Women are interested in learning and applying 
objective procedures for obtaining and communicating knowledge; women view 
knowledge as contextual and can create knowledge found objectively or subjectively, 
which is different from men (Belenky, Clinchy, Goldberger, Tarule, 1986). This 
gender differences were also found in online education by researchers later.  
The Internet and Online Social Services 
The potential of the Internet and Computer-Mediated Communication (CMC) 
tools has received increasing attention in recent years. These tools offer a means for 
social services by raising consciousness and empowering groups. Pioneering efforts 
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has been done to use Internet as a learning environment and tool for education and 
therapy since the early 1990s’. Guanipa, Nolte and Lizarraga (2002) summarized 
eight potential uses of the Internet for psycho-educational services, such as providing 
clients access to needed information, sensitizing clients to counselling services, 
providing opportunities for diverse populations to present questions about coping with 
issues of everyday life, expanding access to referrals, and informing the public of 
specific topics of interest. 
As estimated, 73 million people in the US had gone online in search for 
health-care information (Fox & Rainie, 2002). Research evidence has proved that 
computers and especially the Internet can be used to provide information for 
preventing problems and promoting mental health among diverse populations 
(Guanipa et al, 2002). Research findings indicate that computer-simulation and virtual 
reality (VR) have great potential to enhance practices, which allow users to interact 
with a computer simulated environment in real time (Smokowski & Hartung, 2003).  
It is important to note that having a child at home increased the likelihood of 
having a computer in that home (US Census Bureau, 2001). Allen and Rainie (2002) 
had similar findings in their consistent research that parents with children under 18 
years of age are more likely to have used the Internet than non-parents and they are 
generally more enthusiastic about technology. 
Another important point noted by most of the research about the Internet is 
accessibility. Discrepancies, which are related to family income and educational level, 
are found to exist in both computer ownership and Internet usage at home (e.g., 
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CNNINC, 1997). However, an encouraging finding from Pew Foundation’s Internet 
and America Life Project (Lenhart, Horrigan, Lee, Allen, Boyee, Madden & O’Grady, 
2003) is that the digital divide is narrowing and the Internet population in the US is 
increasingly reflecting American demographics. 
The most encouraging finding of various studies is that technology-driven 
interventions can be effective with individuals from various socio-economic groups 
and not just computer-literate middle-class parents (Long, 2004). As Fox (2003) 
indicated in her research in California, lower income and education levels do not 
automatically preclude Internet health searches.  
Cultural differences may influence the way of learning not only in face-to-face 
teaching but also in online teaching. Research found that Chinese learners, being 
influenced by Confucian Culture, exhibit unique perceptions and behaviours in a 
web-based learning environment, such as passivity in expressing opinions and 
uncertainty about their learning without a teacher’s assurance (Wong, 2004).  
In 1999, the journal of Family Relations published a special issue about FLE in 
the information age in responding to the overwhelming development of the Internet. 
The cultural changes the Internet has brought about and the challenges for family life 
practitioners are discussed. Three strategies: Information management, transforming 
information into useful knowledge and direct communication with clients are 
suggested (Smith, C.A., 1999). Elliot (1999) made an effort to classify FLE on the 
Internet and found that most websites are about parenting and human development, 
but few are about family resource management. Another qualitative research on father 
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education on the Internet found that most father education websites took a strength 
perspective (Morris, Dollahite & Hawkins, 1999). 
Currently although there are a few Chinese websites about special areas of 
family life education such as parenting education and marriage education, little 
research about online family life education for Chinese are found.  
Family Life Research in China 
A combination of recent historical changes at the economic, political, and social 
levels has resulted in changes in family structure, family life, education, and openness 
to new ideas in China (Kang, 2003). The impact of this reform on family life, such as 
household composition, marriage patterns, parenting styles, and inter-generational 
relationships, has been well documented.  
There are many Chinese family researches from both local and foreign scholars. 
Generally, the local Chinese scholars tend to focus on the positive side of the Chinese 
families. They view the family as “the only stabilizing authority in modern China”. 
The family provides a balanced and judicious role in times of personal and social 
crisis (CASS, 1995). The Chinese families play important functions in festivals, rites 
of passage, economic success, health care and psychological support. Family is the 
centre and focus of Chinese people’s daily life. On the other hand, the foreign 
scholars or Chinese scholars trained abroad such as Fei Xiaotong (1947) gave a much 
more pessimistic, even negative view of the traditional family, when compared with 
the idealistic descriptions of the western classics. However, whatever conclusions are 
 26
to be drawn from studies that emphasize the negative or focus on the positive, the 
basic rule remains the same: the family constitutes the basic social unit required for 
survival in China (Saso, 1999). The Chinese family as a commune binds its members, 
especially marital partners, in health and sickness, in happiness and distress. Such 
family values are still central in modern Chinese life (Yang, 1988). 
However, the divorce rate has skyrocketed by increasing 50% in China in the 
last decade. In 2004, the national divorce cases increased by 21.2%. The rate of 
divorce has reached 20% (Xin Min Zhou Kan, 2005) .The first generation of “little 
emperor and empress” resulting from China’s one child policy, has reached the age of 
marriage and parenthood. One third of the divorced couples come from an only-child 
in the family of origin (Peking Morning News, 2005). Eighty percents of the divorces 
is caused by extra-marital relationship and they are not only from high- and 
middle-income families but also low-income families. It is found that sexuality issue 
is the reason for 60% percent extra marital relationships (Sichuan News, 2005).  
Researches found that there were considerable changes in family environment, 
rearing patterns, and related beliefs in China. Socioeconomic change brings both new 
stress and new opportunities in child rearing (Wang, et al. 2002). A survey on the 
strengths and needs of Chinese parents of single child found that most urban parents 
perceived that they had strengths in child rearing. Mothers perceived more success 
and parents of sons felt more difficulties and frustrations (Xie & Hultgren, 1994). 
The predicative of family life satisfaction in urban China was found to be 
varying in individual characteristics, marital and parental roles, kinship, social and 
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political ties, and community context. Gender difference is noticed (Ji, Xu & Rich, 
2001). As in western countries, the more children there are in the families, the lower 
marriage quality in China (Pimentel, 2000). 
Sex differences in marital adjustment and mental health were noted. A 
longitudinal Chinese study found that, in the six months of their children’s birth, 
wives reported heightened stress, worse health and lower marital satisfaction than 
husbands (Luo, 2004).  
Research on Singletons 
Since the founding of modern psychology, there has been an interest in the 
importance of birth order and family size as determinants of an individual’s 
developmental outcome (Falbo & Poston, 1993). Unfortunately, children who are the 
only child in family have suffered a negative image from both the public and the 
scholars in the last century (Bohannon, 1989). The only children are popularly 
considered to be selfish, lonely and maladjusted (Thompson, 1974). Two out of three 
Americans think an only child is disadvantaged and this percentage has not changed 
much in the past few decades (Veenhoven & Verkuyten, 1989).  
However, the negative image was challenged by the results of studies of normal 
populations (Falbo & Poston, 1993). Fenton (1928) reported that adjustment scores of 
only children overlapped those of children with siblings. More recently, Falbo and 
Polit (1986) reviewed the hundreds of studies since 1928 and found that the outcomes 
of only children are similar to the outcomes of others in adjustment and social skills. 
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In contrast, small but significant differences were found between only children and 
first-born, particularly those from large families, in the areas of achievement and 
intelligence.  
However, many empirical studies on this issue yielded different results (Blake, 
1989). Some studies indicated that only children have advantaged outcome, while 
some found disadvantaged outcomes, and some found no significant difference 
between only children and others. Therefore, we can not draw a simple conclusion 
that the only children are disadvantaged or advantaged. 
China has been implementing the much controversial one-child policy since 
1978. The one-child policy has been described as one of the “most significant and 
ambitious social experiments ever attempted in human history” (Falbo & Poston, 
1996). Traditionally Chinese ideal families are large families with children as more as 
possible. Therefore the Chinese people are obligated to have only one child rather 
than a voluntary decision. The one-child policy has exerted strains throughout China’s 
social system, such as altering the family structure to a 4-2-1 inverted pyramid (Zhan, 
2004).  
Most families formed in the 1980s in urban areas were single child families (Gu, 
Poston & Shu, 1987). Since approximately one fifth of the world’s population lives in 
China, it is undoubtedly true that there are more only children living in China than 
any other country (Falbo & Poston, 1993). 
Critics in the West and China complained that this policy would ruin the 
character of the Chinese people (Wu, 1986). They argued that only children in their 
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families were like the sun which is rotated by their parents and grandparents. Such a 
configuration was thought to spoil the child, leading them to behave like “little 
emperors”. In response, many Chinese and western scholars conducted numerous 
studies to determine if this concern is justified.  
Most of the Chinese results suggest that only children outperform others in 
academic achievements (Poston & Falbo, 1993). However, regarding personality 
differences between only children and others, the findings in the Chinese literature are 
not consistent (Poston & Falbo, 1996). Similar to findings in the western countries, 
while some studies found no significant differences between Chinese only children 
and others (Poston & Falbo, 1993), some studies still found that only children were 
low in independent thinking, persistence, behavior control, and cooperation and high 
in frustration and egocentrism (Jiao, Ji & Jing, 1996).   
A further study on cognitive development of Chinese only children yielded 
different results for Primary one and Primary five students (Jiao, Ji & Jing, 1996). 
While only children in the first grade displayed overall superiority in memory process 
and language skills, these differences were less prominent in the fifth grade children. 
These differences indicate that the social environment and parental attention may 
have influence on the development of only children as the one-child policy is not fully 
enforced in the prior years. 
While most of the US research studies young adults, most current Chinese 
research studies younger children (preschool and elementary-aged) (Falbo, 1982). 
Most studies drew their samples from preschool or kindergarten children and had not 
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addressed the adult issue because the research subjects were too young (Chow & 
Zhao, 1996; Falbo & Poston, 1996; Wu, 1996). In the very few studies on only 
children in their adult years, Lan (2001) reviewed several typical stereotypes of only 
children with case studies on Chinese adult “only children” and found that most of the 
stereotypes were not consistent with their reality.  
Fong (2004) pointed out that, what matters most was not the singleton status per 
se, but rather the fact that they were singletons in a society used to large families. 
Along with the fact that more and more of the first batch of only children generated 
by policy has reached the age of marriage and fertility, more and more scholars 
become concerned about the marriage quality and parenting quality of those only 
children. The macro-level structural and interaction change of family as well as 
micro-level personal interaction is a new challenge to Chinese families. However, 
there are few studies on the adult only children, especially those who have become 
parents themselves. 
Summary of Literature 
This literature reviewed various related theories and research on family life 
education and online social services.  
The Framework for Life-Span Family Life Education is a well integrated and 
effective organizing structure for topic areas in FLE. Life-Span theory afforded the 
understanding of developmental needs and suggested a prevention approach for 
intervention. The survey questionnaire in this study was designed according to the 
FLE topics in the framework. The Life Course perspective holds promise as a useful 
 31
framework for FLE. The theory, especially multiple time clock and social ecology, 
provides guidance in the interpretation and utilization of the data. The profile of the 
potential audience and their interests in online FLE, according to adult learning 
models, were studied. The needs of different people, singletons and full time mothers, 
were reviewed according to the various cohorts. The responses of the different groups 
of Internet users would be compared in this research so as to understand the diversity 
in needs.  
Conducting family life education through the Internet is a recent practice of no 
more than ten years. Currently, no single theoretical framework has been used for 
online FLE. The andragogical model, as adult learning theory, provided explanation 
for the results of this study. Overall, this extensive review of literature provided a 
foundation for the present study and the development of online FLE. The present 
study, considered exploratory in nature, attempted to incorporate theories from 





The research survey was conducted through the Internet using combination of 
both quantitative and qualitative methods.  
A survey was conducted using an online questionnaire. The message of the 
survey was posted on the Bulletin Board System (BBS) and personal homepages on 
yaolan.com and baby.sina.com.cn to let respondents answer by their own will. There 
are three main parts of the questionnaire: Basic information, Internet experiences and 
FLE interests (See appendix A for the English questionnaire and Appendix B for the 
Chinese questionnaire). As the target population of this survey is Chinese Internet 
users, the Chinese version of the questionnaire was used for this study. The family life 
education topics on the questionnaire were designed according to the Framework of 
Family Life Education. The respondents were asked to rate their level of interests in 
FLE topics by choosing a four point scale of “not at all interested”, “not very 
interested”, “somewhat interested” or “very interested”. 
At the same time, online focus group and observation method were used as 
comparison. The online focus group was composed of eight persons with great 
similarity. Participants were also recruited from the three websites. The focus group 
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was conducted through BBS. Meanwhile, people’s self-disclosure and help-seeking 
messages in the BBS were observed and categorized. 
Sample 
Data was collected through an online survey. The sample was recruited from 
three existing parenting and family life Chinese websites. The sample comprised 
Chinese adults who had visited their personal homepages or BBSs on the three 
websites within the one month of the survey. A total of 2459 valid responds were 
received. 
To obtain representative samples，the respondents were informed of the 
survey through posting messages on the BBS and homepages on the four major 
parenting and family life Chinese websites (www.yaolan.com, 
http://baby.sina.com.cn/, www.4sgfamily.net). Besides 4sgfamily.net, the other two 
websites are the most popular and influential parenting websites of China. When 
searched with the Chinese keyword parenting (育儿) in www.google.com, the two 
websites are the top ones in the retrieved list. These websites are open to all Internet 
users and people are free to access and register. Up to May 2005, the number of each 
site’s total registered users has exceeded 9,000; http://baby.sina.com.cn/ had even 
exceeded 121,000 registered users. The majority of their users are married Chinese 
adults having or expecting children.  
At first the information of the survey was publicized by posting messages on 
the BBSs of the three websites. In order to let more people be aware of the survey, 
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constant replies to the message have to be done to avoid the message being buried in 
numerous other messages in a short time. This took a lot of time and was very 
inefficient. Soon other limitations of this publicize method were realized that not only 
was the response rate very low, but also the method itself posed sample a bias in that 
the information can only represent those who visited BBS often. Given all these 
considerations, another advertisement was taken to obtain more respondents and less 
biased sample. Since the majority of the parenting website users have set up a free and 
open homepage provided by the websites, it is a good way to reach the majority of the 
website users by leaving messages on their homepages. A total of 87,347 and 114,658 
posts were left on yaolan.com’s and baby.sina.com.cn’s personal homepages 
respectively. The users of the two websites might overlap. The response rate was low 
in comparison with the number of homepage. However the number of responses was 
still quite satisfactory in comparison with traditional survey methods. 
Procedures 
Technical Preparation 
The online questionnaire (See Appendix A and Appendix B for English and 
Chinese version) is written as an ASP file and the questions were formatted in an 
HTML form.  
ASP files are text files with the file extension “.asp”. ASP stands for Active 
Server Pages and it is a popular web development technology created by Microsoft 
Corp. ASP files can contain HTML tags, plain text and script blocks. One of the 
 35
differences between a regular HTML page and ASP page is that the ASP page may 
contain script blocks, which are executed on the server. That’s why ASP page was 
used rather than HTML page in this survey. ASP is a very powerful technology, 
providing the functions useful for the survey by displaying dynamically generated 
HTML pages, submitting, processing and storing data submitted through HTML 
forms, and retrieving/storing data from databases like MS SQL Server and MS 
Access.  
The user clicks the radio or check buttons in the form to answer questions. 
When all questions are finished, user can click the “Submit” button to submit the form 
data to the web server. The web server processed the data and stored them into 
database. 
A Microsoft Access database was designed to store the survey data. Using 
Access database is the simplest way to store data in the web server. The Access 
database file was created with Microsoft Access software which is part of the 
Microsoft Office software package. Both the Access database file and the ASP file 
were uploaded into the same folder on the web server of www.4sgfamily.net. The 
ASP file was written in such a way that the web server was instructed to store the 
survey data into the Access database when a user submitted the HTML form. 
The online questionnaire was pre-uploaded and posted on www.4sgfamily.net. 
The database was uploaded to the server in Microsoft Access format.  
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Recruitment of Respondents 
The respondents were recruited from the four Chinese websites. The messages 
were posted through two ways. Firstly, the message of the survey was posted on the 
BBS of the four websites, which could be viewed by anyone who ever visited the 
BBS no matter they are registered or not. However, the number of respondent 
obtained in this manner was not ideal for the first week of the survey.  
Considering that not every user of the websites visited the BBS, another 
publicity method was taken. A new idea of using the requisite software to do this task 
automatically came to mind. A type of software was built that is based on an open 
source tool called “CURL” (See http://curl.haxx.se). It first collected all registered 
user IDs from the websites, then it logged on the website and posted one message for 
each user’s home page. During three days of continuous running on the computer, it 
made 87,347 and 114,658 posts on yaolan.com and baby.sina.com.cn respectively. 
The result of this advertising method was very rewarding. It received a warm response, 
receiving 2,459 valid responses in only one month. 
Data Collection 
The respondents clicked the link left in the survey message, and submitted their 
answers through the Internet. The data was submitted to the database which was 
pre-uploaded to the website server. The data collection continued for one month. 
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Data Management 
The data was stored as an Access database on the 4sgfamily.net server. When 
data collection was completed, the database was downloaded to a local computer and 
exported into a Microsoft Excel file. Screening of the data was conducted by deleting 
duplicated and invalid cases (all missing or totally the same responses for the interests 
of topics). The screened data was then loaded into SPSS for analysis. 
During the process of data screening, one drawback of the technical preparation 
was noticed, that is, there was no validation logic in the ASP file. ASP provides some 
mechanisms to validate the user input before submission. But this mechanism was not 
utilized in this survey because of lack of experience. We could see that in some of the 
resulted data entries, only a small number of the questions were answered and the rest 
were unanswered. In such cases, the ASP should have prompted the users to complete 
all the questions and they should not submit the invalid data to the web server. 
Data Analysis 
Descriptive statistics were used to compile the level of interests in family life 
education topics. Student’s t tests were conducted to find the gender and other 
differences in the interests. Correlation analyses were conducted to find the 
relationship of time spent on family websites and their happiness on family life, 
happiness on marriage and their confidence as parents. Tentative regression analyses 
were also conducted to find the predicators of happiness on family life, happiness on 
marriage and confidence as parents.  
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Observation of BBS 
The contents of the messages left on the BBS of the Yaolan.com and a special 
BBS for full time mothers (http://www.52elyg.com/bbs/list.asp?boardid=44) for the 
past two years were read and categorized. The parenting topics were excluded in the 
count since there are special BBS about parenting.  
Online Focus Group 
At first synchronous online focus groups were planned for this study. It was not 
very difficult to recruit participants by using the similar advertising methods used for 
online surveys. However, difficulty was encountered when a special time had to be 
arranged for synchronous online discussion for all the respondents to participate at the 
same time. Therefore asynchronous online focus group was conducted using BBS as a 
substitute method for the previously planned synchronous focus group. Eight parents 
who is the only child of the family of origin participated in the discussion.  
Ethical Issues in the Research 
The research topic was authorized by the Research Ethics Committee of the 
Department of Social Work, National University of Singapore. Although standards for 
online research have not yet been codified, ethical issues such as obtaining informed 
consent from research participants, maintaining their privacy, keeping their personal 
information confidential and protecting them from harm in online research were 
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handled carefully, and strictly according to the traditional research ethical codes in 
social work. 
Advantages of the Research Method 
The study recruited samples and conducted research totally online. The study 
received responses from 2460 valid responses in one month. The rapid and large 
response is quite encouraging, which would be almost impossible using traditional 
survey methods in such a short period of time and with very limited financial 
resources. The process of data management was also more simple and fast because the 
digital database could be directly loaded into SPSS for analyses. 
One advantage of virtual communities as sites for research is that they offer a 
mechanism through which a researcher can gain access to people who share specific 
interests, attitudes, beliefs, and values regarding an issue, problem, or activity or those 
stigmatized. Some studies of online survey methods have found that response rates in 
email surveys are equal to or better than those for traditional mailed surveys (Mehta & 
Sivadas, 1995; Stanton, 1998; Thompson, Surface, Martin, Sanders, 2003). 
Researchers have found that methods that address the target audience’s specific 
interests were far more effective than broader advertising methods (Epstein and 
Klinkenberg, 2002). The successful recruitment of samples for this study owed a lot 
to the right way of advertising or publicizing methods for the survey by defining the 
interests of potential respondents. The search engine on the Internet provides a quite 
easy and convenient way to find websites or BBS addressing special topics. In 
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contrast with traditional survey research methods, it may be more difficult to reach a 
large number people who are interested in family life education. 
Another advantage of doing online surveys is saving time and cost. For the 
study, the collection of data only spent one month with respondents from china and 
overseas, which is almost impossible for other methods with so few resources. As 
already noted, online surveys allow a researcher to reach thousands of people with 
common characteristics in a short amount of time, despite possibly being separated by 
great geographic distances (Garton et al., 2003; Taylor, 2000; Yun & Trumbo, 2000). 
A researcher interested in surveying hard-to-reach populations can quickly gain 
access to large numbers of such individuals by posting invitations to participate to 
newsgroups, chat rooms, and message board communities. The use of online surveys 
circumvents this problem by eliminating the need for paper and other costs, such as 
those incurred through postage, printing, and data entry (Llieva et al., 2002; Watt, 
1999; Witmer et al., 1999). 
The technology for online survey research is young and evolving. Today, survey 
authoring software packages and online survey services make online survey research 
much easier and faster. With the evolving of technology, it is promising that the 
related software can provide more and more functions that cater to professionals’ 
special needs. 
Of course currently the Internet population does not reflect the demographics, so 
that the representatives of the sample recruited from Internet should be cautiously put 
to general. However, in the present study, since the study is about Internet, the sample 
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should not have big problem of representative. For further research in social work, it 
might be a good choice if online research is used as a supplementary method for 
traditional research methods. 
Limitations of the Research Method 
The cross-sectional design used posed a limitation for the present study in that 
the process and cohort effects can not be examined from it. 
The online research method itself has limitations. For example, it is difficult to 
control for a representative sample of the respondents or confirm the credibility of 
information provided by the respondents. For this study, the biggest limitation of the 
sample is that the majority of the sample is recruited from parenting websites, which 
mainly provides information on pregnancy and parenting of children 0 to 12 years old. 
Therefore to some extent the sample is biased, in that it is mainly those who are 
already interested in parenting and have visited the websites within the last month. 
Another problem is that non-response rate tracking is difficult to ascertain. There is a 
tendency for some type of individuals to respond to an invitation to participate in an 
online survey, while others ignore it, leading to a systematic bias (Wright, 2005).  
More could have been done for the technical preparation if the resources 
allowed, so that the process of deleting invalid cases manually could be avoided. The 
supported software could have screened the answers by not allowing empty answers 





The results of this study are reported in six areas: profile of respondents, family 
life education topics, FLE needs of the adult singletons, FLE needs of the full time 
mothers, Internet experiences with family-related websites and regression analysis for 
predictors of marriage happiness, family life happiness and confidence as parents. 
Profile of Respondents 
The profile of respondents, which probably indicate the profile of potential 
audiences for online FLE, is reported in Table 1 (see p. 45) and Table 2 (see p. 46).  
There are more female respondents (79.9%) than male (20.1%). The majority of 
them are age 26 – 30 years (50.9%) and 31 – 35 years (37.6%). Most of them are 
married (94.5%) between 1-3 years (35.9%) and 4 -7 years (45.6%). Not surprisingly, 
91.0% of respondents have only one child as China is still implementing the one-child 
policy.  
The majority received higher education. As expected, less than 1% of the 
sample has education below secondary school level (See Figure 1), since China has 
been implementing compulsory education for primary school for almost twenty years 
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(since 1986). Most of the respondents are from the middle-income families (See 
Figure 2).  
77.9% of respondents reside in other parts of China while 19.0% comes from 
jurisdictional cities of China. Most respondents (88.4%) are freethinkers. This is 
consistent with China’s demographics (about 8% are believed in religion) since 
communism is still China’s dominant ideology.  































Most respondents are the first child of the family (50.9%). 51.9% of them have 
more than one sibling. 17.3% is the only child of the family. 51.8% of respondents 
live as a core family while 20.5% with partner, children and parents. 
The profiles of the respondents reflect those users of Chinese parenting websites 
(providing information on parenting for children under 12 years old), and those 
connected to the Internet at least once within the month of the survey. Those people 
have keen interests in looking for information on parenting on the Internet and are the 
most possible audience for online FLE programs. 
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Table 1: Profile of the Respondents of the Survey 
Items  Frequency Percentage
Gender    
 Male 494 20.1 
 Female 1961 79.9 
Age    
 below 18 6 .2 
 18-25 137 5.6 
 26-30 1250 50.9 
 31-35 924 37.6 
 36-40 116 4.7 
 41-50 18 .7 
 above 50 5 .2 
Place of Residence    
 jurisdictional city 467 19.0 
 other part of mainland china 1911 77.9 
 Hong Kong, Macau, Taiwan 10 .4 
 Overseas 64 2.6 
Religion    
 Freethinker 2154 88.4 
 Buddhist 176 7.2 
 Taoist 1 .0 
 Christian 69 2.8 
 Islam 11 .5 
 Other 25 1.0 
 First 1242 50.9 
 Second 673 27.6 
 third or above 526 21.5 
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Table 2: Family Background of the Respondents of the Survey 
Items  Frequency Percentage
Marital Status    
 Married 2324 94.5 
 Separated 17 .7 
 Divorced 24 1.0 
 Widowed 2 .1 
 Remarried 12 .5 
 Unmarried 73 3.0 
 Cohabitate 8 .3 
Years in Marriage    
 below one year 29 1.2 
 1 to 3 years 883 35.9 
 4 to 7 years 1122 45.6 
 8 to 10 years 268 10.9 
 above 10 years 73 3.0 
Numbers of Children    
 None 117 4.8 
 Pregnant 26 1.1 
 1 2239 91.0 
 2 74 3.0 
 3 and above 4 .2 
Age of Children    
 Unborn 27 1.1 
 Below 1 914 37.2 
 1-3 991 40.3 
 4-7 377 15.3 
 8-12 64 2.6 
 13-18 15 .6 
 Above 18 9 .4 
Numbers of Siblings    
 0 423 17.3 
 1 756 30.8 
 2 and above 1273 51.9 
Living Arrangement    
 with partner and children 1274 51.8 
 with partner, children and parents 504 20.5 
 with partner, children and partner's parents 409 16.6 
 Other 273 11.1 
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Family Life Education Topics 
The mean ratings and standard deviations on a 4-point scale for the seven FLE 
topic categories are listed in Table 3. Participants rated each topic on a scale from 1 
(not at all interested) to 4 (very interested). The 103 FLE topics fall into seven 
categories. Not surprisingly, parenthood is the most interested category, since the 
respondents are recruited from parenting websites.  
Topics with mean above three are listed in Table 4 (see p48). Eight topics are 
those related to parenting or children’s education. Intimate relationship in the family 
and other three topics about family interaction are also interested. The three topics 
about communication are of high interests. Four topics about self in the category of 
interpersonal relationship are interested. The general topic of “Families as sources of 
protection, guidance, affection and support” is the first topic in the interests’ part of 
the questionnaire, thus the ratings are usually high. 
Table 3: Means and Standard Deviations of Topics Categories 
Group Mean Std. Deviation 
Parenthood 2.9777 .48028 
Interpersonal relationship 2.9124 .56334 
Family resource management 2.8487 .52403 
Family and society 2.8371 .55476 
Family interaction 2.8194 .48123 
Family ethics 2.7099 .66457 
Development and sexuality 2.6703 .60218 
The ten lowest rated topics are listed in Table 5 (see p48). Those topics are all 
related to certain roles or situations, such as single parenting, disability or preparation 
for birth. Since most of the respondents are freethinkers, the influence of religion to 
families is of low interest. 
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Table 4: Top FLE Topics by Mean Ranked Score 
 Topic Mean Std. 
Deviation 
Child-rearing practices, guidance and parenting strategies 3.4132 .78488 
Parent-child communication 3.3709 .78993 
Importance of parental communication regarding child-rearing practices 3.3512 .79765 
Teaching life skills to children (self-sufficiency, decision making) 3.3012 .82503 
Families as sources of protection, guidance, affection and support 3.2984 .67759 
Providing a safe environment for children 3.2752 .78329 
Intimate relationships in the family 3.2236 .75266 
Changing parental responsibilities as children become independent 3.1150 .76696 
Family participation in the education of children 3.1024 .78833 
Communicating effectively 3.0821 .76296 
Factors affecting marital and family relationships 3.0776 .78729 
Changing parent-child relationships over the life span 3.0748 .80771 
Giving and receiving affection 3.0675 .77391 
Dealing with emotions 3.0484 .77508 
Family conflict and conflict resolution 3.0455 .82284 
Building self-esteem and self-confidence in self and others 3.0187 .77558 
Establishing personal autonomy 3.0102 .77705 
Achieving constructive personal change 3.0053 .77553 
Table 5: Lowest ten LE Topics by Mean Ranked Score 
Topics Mean Std. Deviation
Preparation for birth and parenthood 2.2874 .93893 
Family transitions (marriage, birth, divorce, remarriage, death) 2.2589 .88732 
Problems of family violence, abuse, and neglect 2.2382 .86230 
Factors to consider in deciding if and when to become a parent 2.2171 .90232 
Dealing with disability 2.2008 .74007 
Varying influences on family interaction patterns (ethnic, racial, social) 2.1728 .83867 
Prevention of sexual abuse 2.1687 .80437 
Influence of religion to family 2.1512 .82057 
Families as possible sources of anger and violence 2.1301 .85614 
Varied parenting situations (single parenting, step-parenting, adoption) 2.0309 .88401 
The means of all topic categories are below three (somewhat interested). Only 
eighteen of the 103 topics had a mean rating above three. This indicates that, overall, 
respondents had a low level of interest in most of these topics besides parenthood. On 
the other hand, none of the topic had a mean below two (not very interested), which 
indicate that there is potential that their interests levels could be raised. 
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Table 6: Ten Highest Deviation Topics 
Topics Mean Std. Deviation 
Changing needs and expectations of all family members 2.7252 .87953 
Sources of help for parents (family, neighbourhood, community) 2.4919 .85672 
Demands and rewards of parenthood 2.4602 .85773 
Exercising initiative in relationships 2.4374 .83619 
Influences on parenting styles (ethnic, racial, social) 2.4199 .92219 
Retirement planning 2.2878 .88782 
Preparation for birth and parenthood 2.2874 .93893 
Family transitions (marriage, birth, divorce, remarriage, death) 2.2589 .88732 
Problems of family violence, abuse, and neglect 2.2382 .86230 
Factors to consider in deciding if and when to become a parent 2.2171 .90232 
Families as possible sources of anger and violence 2.1301 .85614 
Varied parenting situations (single parenting, step-parenting, adoption) 2.0309 .88401 
However, the heterogeneity assumption of the life course perspective suggests 
that caution should be taken when looking at means because the mean or average does 
not capture the great diversity that is present within this sample. Table 6 lists the ten 
topics of highest variation.  
Participants were given the opportunity to suggest other topics that were not on 
the provided list but in which they would be interested. Sixty-seven participants 
suggested additional topics. Five participants listed a topic that was already on the list. 
Some of the other topics suggested were similar to those on the list; however, if they 
were even slightly different, they were coded separately. Some of the topics do not fit 
under the umbrella of FLE (e.g., personal health, children’s health) and others could 
be considered subcategories for a topic listed. Those additional topics with frequency 
of more than one are presented in Table 7 (see p50).  
The messages left on the BBS of yaolan.com within the last two years from 
March 2003 were observed and categorized. The topic of rearing and education of 
children has a special board for it, and it was not included into the analysis. A single 
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topic was counted for one while those reply messages were not counted. A great 
variety of topics were identified, but the popular concerns are quite obvious. Most of 
the topics talked about the very practical aspects of daily life. The 20 most popular 
topics are listed in Table 8. 
Table 7: Additional Education Topics Suggested by More Than One Participant 
Educational Topic                                         Frequency 
Children’s personality and moral education 10 
The relationship of husband’s mother and wife 7 
Personal health 4 
Education of the only child 3 
Health of children 3 
Conflict of different parenting ideas and styles 2 
Communicate with children about changes in the family 2 
Protect rights of women and children 2 
Maintain love in the family 2 
Positive attitude toward life 2 
Fosterage of children  2 
Poverty and family 2 
Table 8: Popular topics on BBS 
Topic                                                   Frequency 
Intergenerational relationship 195 
Intimate relationship in the family 141 
Celebrations 108 
The third party, out marital affair 98 
Individual development in the family 71 
Protecting women and children’s rights 56 
Responsibilities and duties of each party 46 
Sexuality 44 
Family conflict and solution 43 
Changes in marital relationship over time 43 
Balancing family and work roles 40 
Factors affecting marriage and family relationship 37 
Full time mother 36 
Separation from family members 34 
Contraception 33 
Laws and policies 33 
Dealing with emotions 30 
Communicating effectively 29 
The influences of computer and the Internet to families 24 
Promote the development of the partner 20 
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Gender Comparisons 
T-tests were performed using gender as an independent variable to examine 
interest in FLE topics using topics or mean of topic categories as the dependent 
variables.  
Significant differences were found for five of the seven categories. Women were 
more interested than men in parenthood (t=-4.040, p=0.000), family interaction 
(t=-2.309, p=0.021) and family resource management (t=-2.175, p=0.030). Men were 
more interested than women in family ethics (t=-4.040, p=0.000) and development 
and sexuality (t=3.340, p=0.001). 
However, the heterogeneity assumption of the life course perspective suggests 
that, caution should be taken when looking at means because the mean or average 
does not capture the great diversity that is present within this population. Detailed 
topics should also be considered besides the broad categories. For example, in the 
category of family interaction, men reported intergenerational relationship (p=0.003) 
and family history tradition and celebrations (p=0.027) as more interesting than 
women did.  
Regarding all the eighteen topics rated above three, women were more 
interested than men besides families as sources of protection, guidance, affection and 
support, which is the first topic in the list.  
Significant differences were found in the ten highest deviation topics besides 
three topics. Again women were more interested than men in the topics on family 
transitions (p=0.000) and family as source of anger and violence (p=0.007). However, 
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men were more interested in exercising initiative in relationships (p=0.007). 
Interestingly, there was no significant gender difference for the topic of factors to 
consider if and when to become parents, while women were more interested than men 
in preparation for birth and parenthood (p=0.002).  
Age Comparisons 
To examine age differences in the topics of interests, an analysis of variance was 
performed using five age groups (25 and below, 26-30, 31-35, 36-40, above 40) as the 
independent variable and the mean of the topic categories as the dependent variables. 
The original variance was recoded for the purpose of this analysis as there were very 
few cases under 18 years old. 
Significant age differences were found for four categories: family resource 
management, F (3,720) =3.402, p=0.009, parenthood, F (3,550) =3.868, p=0.004, 
development and sexuality, F (3,867) =2.675, p=0.030, and family ethics, F (4,402) =2.499, 
p=0.041. Post-hoc analysis revealed differences in group means. Respondents 
between ages 36 - 40 years were less interested in family resource management, 
development and sexuality, and parenthood than those below 36 years. 
However, within the fourteen topics of the category of family resource 
management, only three topics had significant age differences: retirement plan, 
establishing short and long term goals, and financial planning. Those between 31 - 35 
years old are more concerned with retirement plan than those younger. Those of 36 - 
40 were less interested in financial planning than those younger. 
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Participants between ages 36 - 40 years rated less interest in intimate 
relationship in the family, responsibility for personal and family health than those 
younger.  
Four of the ten highest deviation topics were found to have significant age 
differences. For exercising initiative in relationship, factors to consider in deciding if 
and when to become parent, participants of age below 26 years were more interested 
than those older. For preparation of birth and parenthood, those between ages 26 - 30 
years rated higher interest than those older.  
Role Comparisons 
Student’s t tests were performed with role status as the independent variable and 
relevant FLE topics as dependent variables. Individual topics rather than the category 
means were used in these analyses t test more accurately the assumption of 
generational time. Data was recoded to decide the respondents’ roles or statuses. 
Not surprisingly, topics differed by role status such as pregnancy and being 
divorced. However, regarding intergenerational relationships, there was no significant 
difference no matter whether they were the only child of the family or not, whether 
they stayed with parents or in-laws.  
FLE Needs of Adult Singletons 
Adult singletons refer to those who are the only child of his/her original family. 
The data was recoded to classify whether they were singletons or not. In this study, 
17.3% of the respondents were the only child of the family of origin. The singletons 
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in mainland China and in Macau, Hong Kong, Taiwan and overseas may have 
differences as having only one child in the family is compulsory in mainland China. 
However, the data from other places besides mainland China is included in the 
analysis to study the general situation among the Chinese societies.  
Chi-square tests showed that the only child of the family of origin chose living 
with partner and parents more often than those who were not (p=0.000). 
Single child of China are called “little emperor or empress” because they are 
usually regarded as spoiled and mentally troubled people. Their ability to establish 
and maintain their own families are always questioned by the academics and the 
media. Surprisingly, the results of the t tests showed that generally adult singleton 
were happier with their family life (p=0.001) and marriage (p=0.000) than those who 
were not.  
Student’s t tests were performed with singleton as the independent variable and 
relevant FLE topics as dependent variables. Individual topics rather than the category 
means were used in these analyses in order to catch the diversity more accurately. 
Data was recoded to decide whether they are the only child of the original family or 
not. The results of the topics with significant difference are shown in Table 9 (see 
p56).  
The discussion of the focus group for parents who were the only child of the 
family showed that their first two concerns were dealing with emotion and education, 
especially moral education and personality nurturing of their children. There was a 
consensus that as the only child in the family of the origin, they had conflict with 
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others and had to learn to deal with emotions as they need till adulthood. And because 
of that self experience, they worried about the education of their own children, most 
of whom only have one child too. They expressed the worry about retirement 
planning and emotional needs of aging. All of them reported a high level sense of 
responsibility for the society and family. 
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Table 9: T test with Singletons vs. People with Siblings  
 Topic T Df 
Family transitions  2.549＊ 603.651 
Factors affecting marital and family relationships  2.253＊ 627.493 
Family history, traditions and celebrations  2.775＊＊ 627.963 
Varying influences on family interaction patterns  -2.394＊ 634.966 
Developing personal resources  2.721＊＊ 625.295 
Using resources to meet basic needs of family  2.069＊ 609.521 
Balancing family and work roles  2.272＊ 611.992 
Developing leisure interests  2.675＊＊ 636.949 
Financial planning  3.076＊＊ 604.003 
Development of personal resources through career  2.272＊ 600.553 
Changing parent-child relationships over the life  2.629＊＊ 614.663 
Parent-child communication  2.239＊ 632.089 
Providing a safe environment for children  2.080＊ 619.951 
Teaching life skills to children  2.358＊ 626.622 
Dealing with emotions  2.670＊＊ 631.662 
Changes in the marital relationship over time  2.346＊ 601.097 
Creating and maintaining a family of one's own  3.080＊＊ 600.988 
Acting in accordance with personal beliefs with consideration for others' 
best interests  
2.562＊ 599.698 
Responsibility for personal and family health  2.043＊ 610.451 
Communication about sexuality  2.127＊ 598.801 
Human sexual response  2.272＊ 601.250 
Contraception, infertility and genetics  2.476＊ 587.179 
Responsible sexual behavior  2.558＊ 597.714 
Personal autonomy and social responsibilities  2.297＊ 592.818 
Family conflict and legal protection of family members  3.067＊＊ 614.986 
Utilizing the education system  2.550＊ 613.900 
Family participation in the education of children  2.653＊＊ 622.960 
Education through the life span  2.724＊＊ 626.814 
Role of family in society  2.004＊ 602.160 
Economic fluctuations and impact on families  3.014＊＊ 612.032 
Interrelationship of families, work and society  2.952＊＊ 627.196 
＊p＜0.05, ＊＊p＜0.01 
FLE Needs of Full-time mothers 
7.1% of the respondents were homemakers.  
Chi-square tests showed that homemakers were a first-born child than a 
non-first-born child of the family of origin (p=0.045). More homemakers were from 
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jurisdictional cities, Hong Kong, Taiwan, Macau and overseas than other parts of 
mainland China (p=0.000). And there were more homemakers from Hong Kong, 
Taiwan, Macau and overseas than from jurisdictional cities. More homemakers were 
living with core families than with extended families (p=0.000). More homemakers 
were from low income (below RMB1, 000 per month) and high income (above RMB7, 
000 per month) families than medium income families. More homemakers had lower 
education (below diploma) than non-homemakers (p=0.000). 
Table 10: T Tests with Full-time Mothers vs. Non-full-time Mothers 
 Topic t Df 
Families as possible sources of anger and violence  3.919＊＊＊ 198.979 
Family transitions  2.421＊ 196.867 
Individual and family roles 2.074＊ 204.066 
Factors affecting marital and family relationships 2.336＊ 201.178 
Using resources to meet basic needs of family  2.944＊＊ 203.949 
Financial planning 2.163＊ 200.530 
Retirement planning 2.338＊ 197.204 
Preparation for birth and parenthood 3.918＊＊＊ 197.776 
Factors to consider in deciding if and when to become a parent 3.103＊＊ 199.401 
Influences on parenting styles 2.081＊ 197.293 
Dealing with emotions 2.196＊ 207.351 
Changes in the marital relationship over time 2.538＊ 204.969 
Creating and maintaining a family of one's own 2.676＊＊ 202.999 
Myth and truth about aging and death 1.991＊ 200.599 
Normality of sexual feelings 2.691＊＊ 200.894 
Human sexual response 2.440＊ 202.173 
Contraception, infertility and genetics 3.260＊＊＊ 200.547 
Responsible sexual behavior 2.056＊ 199.295 
Interrelationship of rights and responsibilities 2.018＊ 205.191 
Personal autonomy and social responsibilities 2.010＊ 204.458 
Education through the life span 2.071＊ 203.417 
protect human rights 2.159＊ 202.524 
Economic fluctuations and impact on families 3.350＊＊＊ 204.196 
Interrelationship of families, work and society 3.887＊＊＊ 208.479 
＊ p＜0.05, ＊＊p＜0.01, ＊＊＊p＜0.001 
Homemakers spent more time and visited more often the family-related websites 
within the last one month than those who were not (p=0.000).  
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Student’s t tests were performed with homemaker as the independent variable 
and relevant FLE categories and topics as dependent variables. Generally 
homemakers were more interested in parenthood than non-homemakers (t=2.315, 
p=0.022). Individual topics were also used for analyses. Data was recoded to decide 
whether they were homemakers or not. The results of the topics with significant 
difference are shown in Table 10 (see p.57). 
The messages left on the BBS for full time mothers from January 2005 to April 
2005 were read and categorized. The popular topics excluding parenting topics are 
shown in Table 11. Besides common concerns about parenting, participating full time 
mothers on the BBS also showed special interests in children’s personality and 
children’s relationship with mother. 
Table 11: Popular Topics on the Full Time Mothers’ BBS 
Topic Frequency 
Family celebrations and anniversaries  39 
Leisure interests  24 
Factors to consider becoming a full time mother 22 
Responsibility for health of family member  19 
Keeping and resuming energy  19 
Returning back to workforce  18 
Emotional support  17 
Time management  16 
Dealing with emotion  15 
Intimate relationship  12 
Keep updated with the society  11 
Family authority  9 
 
Internet Experiences with Family-Related Websites 
Within the last month of the survey, 35.6% respondents often visited parenting 
and family websites (one to five times per week), while 27.6% visited very often 
(more than six times per week), 25.3% visited not very often (one to four times per 
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month) and 11.4% seldom visited (less than one time in the month). On average, 
33.8% spent a long time on the related websites every time (30 to 60 minutes), while 
29.1% stayed very long (more than one hour), 31.7% stayed a short time (10 to 30 
minutes), and 5.4% stayed a very short time (less than 10 minutes). 
Overall, the respondents found the information provided by the Internet useful 
(Mean=3.188, Std. Deviation=0.560).  
The correlation analysis revealed that there is a very significant positive 
correlation between frequency of visiting websites and confidence as parents 
(p=0.000), and average time of stay every time and confidence as parents (p=0.000). 
Similarly significant positive correlations were found between frequency and time of 
visiting and happiness of family life and marriage.  
Significant gender difference was found for the frequency of visiting (p=0.000) 
and time spent on family websites (p=0.000). Females spent more time on parenting 
and family websites than males. Significant age difference was also found (p=0.000) 
for this two items. The younger they are, the more time they spent on family websites. 
It is encouraging that the time and frequency of visit parenting and family 
website does not have a significant correlation with family monthly income. But there 
is a positive correlation between education and time spent on family websites 
(p=0.002) and frequency of visiting family websites (p=0.007). 
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Regression Analysis 
Tentative regression analyses were conducted to find out the predictors of 
happiness with family life, happiness with marriage and confidence as parents. The 
criterion variable was a four-point scale measuring the happiness with family life, 
happiness with marriage, and confidence as parent. The predictor variables included 
in the analysis were number of children, years in marriage, gender, monthly family 
income, number of siblings, level of education, frequency of visits to family-related 
websites, and average time spent on family-related website each time. As this study is 
only a cross-sectional research without timeframe, the regression analysis is just a 
tentative analysis and needs to be cautiously utilized.  
A correlation analysis was performed to determine whether any relationship 
exists between the dependent variable and the independent variables. This correlation 
matrix is shown in Table 15 (See p.65). Happiness with family life, happiness with 
marriage and confidence as parent were significantly correlated with each other. 
Family income, number of siblings and education level were significantly correlated 
with happiness of family life, happiness of marriage and confidence as parent. 
Although some of the independent variables were significantly correlated with each 
other, the coefficients were all below .283 besides years in marriage and number of 
children (See Table 15 on p.65). In addition, collinearity diagnostics indicated that 
multi-collinearity was not a problem for this analysis. 
Stepwise method was used for this analysis. The results of the multiple 
regression analyses are presented in Table 12, Table 13, and Table 14 (see p.61). 
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Frequency of visiting family-related websites is the significant predictor for all the 
three criterion variables. The more often they visit family-related websites, the 
happier their marriage and family life, the more confident they are as parents. 
The number of children and years in marriage are the two different predictors 
only for happiness of marriage. The more years they were in marriage, and the more 
children they have, the less happy they are.  
Table 12: Regression Analysis for Predicting Happiness of Marriage 
Variable Beta t Adjusted R² 
Number of children -.222*** -10.070 .129 
Years in marriage -.168*** -7.587  
Frequency of visit family-related websites .101*** 4.866  
Monthly family income .076*** 3.692  
Number of siblings -.064*** -3.203  
Education level .048* 2.337  
＊p＜0.05, ＊＊p＜0.01, ＊＊＊p＜0.001 
Table 13: Regression Analysis for Predicting Happiness of Family Life 
Variable Beta t Adjusted R² 
Frequency of visits to family websites .148＊＊＊ 6.561 .051 
Family monthly income .084＊＊＊ 3.932  
Number of siblings -.069＊＊＊ -3.393  
Education level .058＊＊ 2.757  
Average time spent on family website .059＊＊ 2.591  
＊p＜0.05, ＊＊p＜0.01, ＊＊＊p＜0.001 
Table 14: Regression Analysis for Predicting Confidence as Parents 
Variable Beta t Adjusted R² 
Frequency of visits to family websites .130＊＊＊ 5.769 . .052 
Average time spent on family website .123＊＊＊ 5.449  
Education level .083＊＊＊ 3.921  
Family monthly income .042＊ 1.966  
＊p＜0.05, ＊＊p＜0.01, ＊＊＊p＜0.001 
Other predictors are almost same for the criterion variables besides the number 
of siblings, which can not predict confidence as parent. Women were happier with 
their marriage and family life than men, and more confident as parent than men. The 
higher the education they received, the higher the family income they had, the happier 
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they were with their family life and marriage, and the more confidence they felt as 
parent. The more siblings they had, the less happy they were with their family life and 
marriage.  
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Table 15: Correlation for Predictor and Criterion Variables in Multiple Regression Analysis 























happiness of family life 1          
marriage happiness .650*** 1         
confidence as parent .298*** .225*** 1        
children .033 -.265*** .039 1       
marriage -.018 -.263*** -.010 .457*** 1      
income .127*** .075*** .078*** .078*** .096*** 1     
siblings -.076*** -.129*** -.011*** .094*** .215*** -.056** 1    
education level .094*** .075*** .099*** -.035 .054** .283*** -.019 1   
frequency of visiting  .181*** .064** .160*** .188*** .057** .181*** -.046* .068*** 1  
average time on websites  .104*** .010 .138*** .174*** .055** .037 -.020 -.056** .391*** 1 
*** Correlation is significant at the 0.001 level (2-tailed). 
** Correlation is significant at the 0.01 level (2-tailed). 




The results of this exploratory study provide insights into planning and 
implementing online family life education programs for Chinese families. This 
discussion part is organized according to the research questions in Chapter one.  
Potential Audience 
The profile of the respondents may reflect the characteristics of the most 
potential audiences for online FLE programs in that these respondents already showed 
interests in online family life education by having visited family-related websites at 
least once within the one month of the survey period. 
The profile of the respondents displayed diversities in demographic traits as well 
as life experiences. These diversities indicate a great potential of the Internet to reach 
diverse populations of different genders, ages, religious beliefs, residential areas, 
educational levels and income levels.  
Not surprisingly, most of the respondents had a higher education of a diploma 
qualification and above. This fact is partly consistent with the common thought that 
there is a significant digital divide according to family income and educational level. 
However, the latest national survey from the CNNINC (2005) did not found big 
differences in the ratio of different educational levels in the Internet population in that 
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14.2% of the Internet population received education below high school. This probably 
is related to the fact that the China Internet population is mainly younger people and 
only 29.1% are those aged 30 years and 59.0% of the Internet population is unmarried 
(CNNINC, 2005). We are able to assume that, when the young Internet population 
reaches the age of marriage, more and more married people with different educational 
levels will go online. 
It is encouraging to note that the majority of the respondents are from 
middle-income families (RMB 1,000-4,999 monthly) rather than high income families.  
This finding is consistent with the fact that the majority of the Internet population in 
China comes from middle-income families (CNNIC, 2005), and thus indicating the 
narrowing of the digital divide (Lenhart et al., 2003). However, it is also noted that 
only a few respondents came from low -income families (below RMB 1,000 monthly). 
This fact indicates that the access to the Internet of the low-income people is still very 
limited. 
This narrowing digital divide is probably due to the decreasing cost of Internet 
connections and the continuous promotion of computer literacy education. The lowest 
fee for Internet connection cost only RMB one dollar per hour, which is even not 
enough for a common meal. More and more families have computers and Internet 
access at home especially those who have children (US Census Bureau, 2001; 
CNNINC, 2005). At the same time, more and more primary schools and secondary 
schools are implementing computers and Internet applications as an aid for teaching 
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or are conducting courses on Internet literacy. Different kinds of teaching software for 
all age groups are selling well on the market.  
With this narrowing digital divide, it is promising that the Internet will reach 
more families of different social-economic classes in China. The Internet provides a 
big pool of audience for online FLE programs.  
Interests on Family Life Education Topics 
In general, 85 of the 103 topics had low mean ratings below three indicating that 
participants were “not very interested” to “somewhat interested” (See Table 3). The 
mean ratings for all the topics were below three (somewhat interested), indicating low 
interests in these topics. To engender their interests, it is essential to raise the 
awareness of the relevance of these topics to their practical life. Respondents were 
given the contacts of the researcher to give their feedback on the survey. Many 
respondents expressed that they were not aware of family life education, and that the 
survey had raised their awareness of its importance. The potential of raise their 
interests in FLE do exists if their awareness of the importance of FLE could be raised. 
Therefore there may be not only a need for FLE in china, but also a need for 
education on FLE itself also. 
The life course perspective provides guidance in interpreting these results. The 
perspective suggests that it is important to look beyond chronological time and look at 
the roles that people play in their lives (generational time) and the social expectation 
of certain events such as marriage (social time). The concept of the cohort was found 
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useful in understanding the needs of the Chinese adult singletons, which will be 
discussed later.  
Many of the topics may be dependent on the current role status of individuals 
and their current family career. Along this same line, individuals may not be 
interested in a particular topic unless they are experiencing or expecting that particular 
issue (e.g., sexual abuse). This is consistent with the assumption of the andragogy 
model that adult learning is practical and goal-oriented. Unless the person is in a 
certain situation and feels the relevance to his own life, he has very few interests in 
related topics. Their roles and experiences partly explained the deviations on their 
rankings of mean scores. Ten topics of the highest deviations on their rankings of 
mean scores are all kind of contextual topics. The t-tests with roles showed significant 
difference in their interests in these very contextual topics. Therefore the generational 
time is an important timeframe as well as chronological time in defining the FLE 
needs of people.  
Since most of the samples respondents were recruited from parenting websites, 
generally the respondents were very interested in parenting topics as expected. For 
both Chinese men and women, the “parental role” ranked the highest in importance 
among various critical adult roles (Lu & Lin, 1998). Although family life and family 
values have been changing in the past few decades, this rank did not change for most 
Chinese people, especially in mainland China, where the one-child policy makes 
successful parenting more important than ever.  
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According to the heterogeneity assumption of the life course perspective, 
diversities among this Internet population were reviewed beyond just looking at 
means or averages.  
Significant gender differences were noted in this study. There were much more 
female respondents than male respondents. Females spent more time on 
family-related websites and found the information on it more useful than did males. 
Females were more interested in parenthood, family interaction and family resource 
management, while males were more interested in development and sexuality, and 
family ethics.  
This gender difference probably is related to the role and expectation males and 
females are performing in the Chinese families. In Guangdong province, 59.9% of 
people and 61.3% of the women agree or strongly agree with the traditional thoughts 
that “man should focus on society and women should focus on family”, which 
increased 14.8% than that of ten years ago. The Chinese female university students 
regarded happy marriage as the first life goal (中华女性网, 2002). This indicates a 
tendency of returning to the traditional idea of labour division between the two 
genders on the basis of gender equity. Husbands were more committed to the worker 
role, whereas wives were more committed to the parental role (Lu, 2000). Therefore 
Chinese women are more interested in FLE topics related to family roles. Men are 
more interested in developmental topics than women; this is also related to the 
traditional idea that men should bear the responsibility of financial support for the 
family and should focus on personal development. 
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Men are more interested in sexual topics except “normality of sexual feelings” 
than women. This probably is related to the traditional sexuality pattern of Chinese 
people that usually most sexual activities are male-oriented, while the female takes a 
passive role, seeing sexual intercourse as only a means for procreation (Bullough, 
1976). Although Chinese city-dwellers have generally become more open sexually, 
gender imbalance in power and relationship dominance still exists (So & Cheung, 
2005). Moreover, the numerous medical advertisements on male sexuality may 
reinforce the traditional views of sexual ability associated with health condition and 
distort understanding of modern sexual knowledge (Wen, 1995).  
A national survey on women’s sexuality in China with 31,482 respondents 
found that more than 75% of women were satisfied with their sexual life (中国新闻网, 
2004). Most of the participants of this survey are women with high education, middle 
or high income, living in middle or big cities, whose profile is similar to the women 
respondents of the current study on online FLE. Probably due to increasing 
availability of sexual knowledge, most educated Chinese women are satisfied with 
their sexual life.  
However, it was found that sexual disharmony as a cause for divorce had been 
increasing in recent years (Liu, 1997). This is probably due to the reason that 
currently most of the available sexual education is about physical aspects and very 
few about relational aspects. Thus more relational aspects of sexual education should 
be provided.  
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The statistical analysis of the present survey showed that the number of years in 
marriage and having children or not are not significantly related to age. This indicates 
the diversified idea on family and family development. The life cycle is no longer 
suitable for all families. The challenge to life cycle theory has been discussed by 
many researchers, and life course perspective is recommended to capture this 
diversity. The top eighteen highest-rated topics by the respondents of this study are all 
topics related to process skills such as communication, decision-making and problem 
solving, instead of developmental tasks and needs. Rather than needing help to 
accomplish certain developmental tasks, most people need to be equipped with more 
process skills to accept and negotiate a more unpredictable progression of family life 
so that families can take responsibility for their own family career.  
The findings of the study also provide some insights for reviewing the 
Framework for Family Life Education. This framework was developed in the United 
States. When it is implemented in China, it needs some review and probably revision.  
Generally respondents are not very interested in topics related to religion, 
ethnicity and racial matters. This is not surprising as currently the majority of people 
in China are freethinkers. Although China is a multi-ethnic country, the majority of its 
population is Han. Therefore for the time being the topics related to religion, ethnicity 
and race are not a national concern in contrast to the situation in the US. 
Intergenerational dynamics is a very popular topic in the BBS of family 
websites. The observation of messages show that intergenerational relationships, 
especially the relationship between the wife and husband’s mother, cause stresses and 
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conflicts in many Chinese families. This issue may be more important and needs more 
emphasis in the family life of Chinese families than that in the US. Similarly, the 
education of the “only-child” is also a special and common issue in China.  
FLE Needs of Adult Singletons 
The concept of cohort was found to be useful in capturing the influence of the 
historical context on developmental pathways (Hutchison, 2005). In this study, the 
first generation of Chinese singleton cohort generated from the one-child policy was 
studied on their needs for family life education. What matters most was not the 
singleton status per se, but rather the fact that they were singletons in a society used to 
large families (Fong, 2004). The first cohort of singletons arising from the one-child 
policy and grew up with the tremendous changing process of industrialization and 
urbanization, has a unique need for family life education that was never been 
encountered by their predecessors.  
Surprisingly, contrary to the common concern by both the public and scholars 
that the “little emperors and empresses” are disadvantaged in their marriage and 
family life because of their maladjustment and limited interpersonal abilities, the 
respondents who are the only child of the family of origin were significantly happier 
with their family life and marriage than those who have siblings.  
One explanation for the inconsistency between research findings and negative 
public opinion about singletons is that they are more comfortable with a lower level of 
affiliation (Falbo, 1981). Comers (1963) have argued that singletons have lower needs 
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for affiliation because they suffer less affection deprivation from their parents than 
those growing up with siblings.  
Another possible reason lies in the living arrangement. Most of the singletons 
among the respondents stayed with their parterres or with partners and their own 
parents. Singletons expressed lower willingness to co-reside with parents than did 
children from multiple-child families (Zhan, 2004). The relationship between 
husband’s mother and wives were the most popular topic on the BBS of yaolan.com. 
Relationship with in-laws is a very common cause for family conflicts for many 
Chinese families. For the singletons, living with their own parents reduced the 
possibility of generating family conflicts from in-law relationships.  
However, as the first singleton generation reaches midlife, most of them will 
face the dilemmas of work and parental care (Zhan, 2004). Without any siblings to 
share parental responsibilities, a married couple of two singletons might have to care 
for four elderly parents, possibly several grandparents, along with one or more of their 
children. The singleton respondents of the survey were aware of this future dilemma 
and showed higher interests in family resource management than those who have 
siblings. In contrary with the stereotype that singletons are self-centred and 
irresponsible, they demonstrated high interests in topics about family and social 
responsibilities.   
The participants of the focus group all talked about unhappy experiences on 
interacting with other people in their young age. This is consistent with the research in 
China among primary school children that single child are low in self-control and 
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cooperation (Jiao, Ji & Jing, 1996). However, this may not necessarily lead to 
maladjustment in later life (Lan, 2001). Consensus from the focus group for married 
singletons is that, unhappy personal and interpersonal experiences had led them to 
reflect about themselves, and had tried to adjust in the past few years. Although we 
could not conclude that the first singleton generation can all adjust well in their 
marriage and family life, the many stereotypes regarding singletons as disadvantaged 
needs to be reviewed carefully.  
There is no significant difference of having confidence as parents between 
singleton and people with siblings. However, singletons reported more interest in 
other parenting topics other than childrearing strategies. They were especially 
interested in parent-child relationships and communication compared to those who 
have siblings. Participants of the focus group also expressed that they specially take 
note of the moral education and personality nurturing of their own children because of 
their own unhappy experiences. In the focus group, participants also expressed 
worries about changing parent-child relationships when their children grow up, and 
worries about their own retirement and emotional needs when aging. Probably due to 
that sense of insecurity, they were more interested in topics in developing personal 
resources, economic fluctuations and impact on families, and financial planning when 
compared to those with siblings. 
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FLE Needs of Full-time Mothers 
As expected, most of the full-time mothers came from either low-income or 
high-income families. Furthermore not all the full-time mothers from low-income 
families were excluded from the Internet. 
The FLE interests of full-time mothers are closely related to their practical role 
and experiences. Because their main life station is the family, their FLE interests are 
centred on parenthood and marriage.  
Not surprisingly, full-time mothers are generally interested in parenting topics 
since full-time mother’s most important role and task is parenting. But there are no 
significant differences between full-time mothers and those who are not except for 
preparation for birth and parenthood. Parenting is a general concern for almost all 
mothers. For the expecting mothers, full-time mothers have more time than those who 
are working so that they may be more interested in preparation for birth and parenting. 
When the child was born, similar practical parenting problems are encountered and 
needed to be solved without delay. Therefore the concern for parenting is the same for 
both full-time mothers and working mothers.  
Full-time mothers are especially concerned with the changing mother-child 
relationship and the personality of children. Full-time mothers usually have a very 
close relationship with their children so that both mother and children may have 
anxiety in separating from each other.  
Full-time mothers are significantly more interested in the topic of “families as 
source of anger and violence” than those who are not. According to the reports from 
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family violence protection agencies in China, most of the victims of family violence 
are homemakers (Xinhua News, 2004). Similarly, full-time mothers were more 
interested in family transitions than those who are not probably because they are more 
vulnerable to changes in family life than those who are not. And probably because 
those full-time mothers are a more vulnerable group regarding the sense of security, 
full-time mothers were more interested in the topics of “economic fluctuations and 
impact on families”, and “protecting human rights”.  
The interaction of families, work and society is a topic with a highly significant 
difference between full-time mothers and non-full-time mothers. Most of the 
respondents view full-time motherhood as a temporary life phase rather than a whole 
life career. One of their most favourite topics in the BBS is preparation for returning 
back to the workforce. Therefore promoting and enriching full-time mothers in 
families is a very important task for FLE. 
Traditionally it is harder to reach those full-time mothers than working mothers 
as they seldom have a private time to go out of the home. The Internet provides a 
convenient place for them to talk about personal feelings and share personal 
experiences which is harder and uncomfortable to talk in face-to-face communication. 
The Internet’s numerous types of websites and BBS, and its search engines make it 
very easy to find people with similar experiences. Participants of the full-time 
mothers’ BBS agreed that the Internet has become a very important source of 
information and social support to them. They also viewed the Internet as a very 
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important tool for self-development and for staying in tune with the outside society. 
Therefore programs designed for full-time mothers may be welcomed. 
Implications for Online FLE 
Just as evidence-based practice is emphasized in traditional services, the same is 
true for online services. This needs assessment provides some research evidence for 
online FLE program planning and service provisions.  
The tentative regression analysis showed that the frequency of visiting 
family-related websites is the first significant predictor for happiness with family life 
and confidence as parents. It is the third significant predictor for happiness with 
marriage besides number of years in marriage and family income. Although we can 
not make a conclusion that visiting family-related websites can increase happiness 
with family life, happiness with marriage and confidence as parents because of the 
cross-sectional research design., at least these results indicate that visiting 
family-related websites have a positive correlation with happiness with family life, 
happiness with marriage and confidence as parents, probably by releasing negative 
feelings and increasing competency. The positive effects of the Internet in raising 
self-competency and self-esteem have been supported by many of the previous 
research although there were negative effects as well.  
One of the noted negative aspects of the Internet is that, “too much information 
can create anxiety and paralysis” (Smith, C. A., 1999，32). This refers to the situation 
that people are unable to filter and apply information effectively and are almost 
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“suffocated” by too much information. When searched with the Chinese keyword 
parenting (育儿) on www.google.com as of June 28, 2005, it generated an astonishing 
number of 809,000 related WebPages. The keyword family life (家庭生活） 
generated an even larger number of 3,050,000. It needs skills as well as time and 
patience to find out a proper answer for certain problems in such a sea of information. 
To avoid making people lost in information, the problem is not to provide information, 
but how to deliver the most relevant information and to help absorb information more 
efficiently and effectively.  
Highly structured programs are better than less structured programs (Arcus & 
Hennon, 1993). However, due to many reasons, currently most FLE is a total one-way 
and self-directed process. It is almost impossible to control the learning process and 
outcomes.  
The practical aspects of adult learning push online educators to provide more 
related information to people. The life course perspective provides a good framework 
to capture both similarity and diversity. Rather than piling up pools of information, it 
is better to well categorize the information and give suggestions on consuming 
information according to the assessment of users. This is the so called “customized” 
process. Only the most relevant information shall be recommended for reading and 
learning as the audience will be “impatient” soon. The initial intake assessment is 
very important as it will not only save time for searching and combing, but also 
provide potential for research and follow-ups. Therefore FLE should fuel professional 
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intentions and guidance into the process of assessment and recommendations on 
consuming information.  
Family life education programs should respond to the diversity in family life and 
family environment (Myers-Walls, 2000). As more and more people go online, the 
online FLE should also catch the diversity of families, and is more practical to meet 
the diversity than traditional FLE because of the special advantages of the Internet 
and information technologies.  
The online teaching process should involve the learner as much as possible. A 
collaborative teaching model, which uses different methods of teaching, involving the 
learner as much as possible is suggested for online FLE. Different teaching strategies 
as articles, BBS, blog, videos and other methods can be used for education. The 
model believes in strengths in individuals, families and communities, and people’s 
ability to be cognitive of their own needs, values and goals. It respects and uses 
diversities. A family life educator is a facilitator rather than an expert in the learning 
process. This model can cater to a learner’s different style and needs, and fully utilize 
the advantages of the Internet.  
Implications for Policy 
Historically, many studies have focused on struggling families rather than strong 
ones. However, if one studies only family problems, one finds only family problems 
(Silberberg, 2001). Although many FLE programs take a preventive and 
developmental perspective, due to the limitation of resources, most programs still aim 
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at high-risk families rather than common families. This research, on the contrary, is 
aimed at much broader non-clinical populations.  
FLE is a preventive strategy in nature with the objectives of (a) helping people 
gain knowledge about concepts and principles that are relevant to family living; (b) 
exploring personal attitudes and values and; (c) developing interpersonal skills (Arcus 
& Hennon, 1993). For online FLE, this preventing function could be carried out to 
more people through the powerful strengths of the Internet. 
The preventive and empowerment strategy is especially and practically useful in 
today’s China which is undergoing tremendous social changes. As social scientists 
point out, changes occurring in the broad society may increase strains or tensions in 
individuals and families that may disrupt family life (Arcus, 1995). The social 
changes have dramatically changed family life and informal support systems and 
information sources in China. Statistics in China showed that the rate of divorce 
increased significantly in the last decade. However, the development of social work 
and other helping professions in China is in its very elementary stage. There is a 
shortage of both finance and manpower. Therefore preventive and empowerment 
strategy such as online FLE is very useful and economical in China. Online FLE’s 
promising advantage of saving resources and reaching large and diverse populations 
has great potentials in preventing family problems in a country with such vast 
territory.  
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Limitations of the Study 
The research inevitably has some limitations.  
The online research method posed a limitation itself such as possible bias in the 
sample, which has been discussed in the Chapter three. The cross-sectional design 
made it hard to decide the outcome of Internet usage. 
Translation posed a problem for this study. The list of topics is translated from 
the Framework of Family Life Education. The framework is basically for academic 
usage, so that it is worded in a formal and academic way. Moreover, the framework is 
developed in the US and within the western culture. When translated into Chinese, the 
framework may cause some confusion. For example, the “expandability of energy” is 
translated into saving and resuming energy; the topic of “intergenerational dynamics” 
is translated by the word meaning. However, the answers of respondents indicate that 
they probably did not well understand the meaning of it and did not include the 
relationship with in-laws into it. 
Because online FLE is still a new area with few available literatures, there is 
much left to be explored, not only research areas but also research methods, which is 
impossible to cover fully in one study. Further research is needed to examine the 
types and quality of information provided by online sources, and the effectiveness of 
various models of information organization and delivery. 
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CHAPTER VI 
SUMMARY AND CONCLUSIONS 
Key Findings and Suggestions 
The main purpose of this study was to find empirical evidence for carrying out 
family life education on the Internet for Chinese families. Several findings from this 
study have implications for providing not only family life education but also other 
social services online. 
1) Who is the potential audience for online FLE? 
The profile of the respondents displayed varieties in demographic 
traits as well as family life experiences. However, the majority of the 
respondents have a higher education of a diploma and above. But the majority of 
them come from the middle-income families.  
With the decreasing cost of Internet connection and continuous 
promotion of computer literacy among Chinese youths and adults, it is 
promising that the digital divide by family income and educational level will 
become narrower, and the online FLE will be able to reach different 
social-economic classes residing in different areas. Thus, online FLE should not 
exclude low-income and low-education populations and should aim at broad 
non-clinical populations.  
2) What FLE topics are the potential audience interested in? 
 82
Generally, the respondents were more interested in topics related to 
process skills such as communication than developmental tasks. Their most 
interested area of family life education is parenthood, family interaction and 
interpersonal relationship. The respondents were practical learners who were 
most interested in topics that were most related to their daily life. They were 
least interested in topics that related to certain situation or roles unless they were 
in that situation or role, or felt relevant to their own lives. 
The researcher suggests a collaborative teaching model catering to the 
needs for learning process skills. Different teaching methods besides articles, 
especially virtual reality (VR) techniques, interactive methods such as BBS and 
narrative methods as family Blog, can be used for online FLE to meet the needs 
of the different style of the learners. The model involves the learners in the 
teaching process as much as possible and bases the learning process on people’s 
life experiences. A lifelong teaching approach is taken to facilitate follow-up 
and evaluations. Information exchange, sharing of personal experiences and 
social support among people are nurtured. The family life educator is a 
facilitator that helps deliver the most relevant and customized information to 
people.  
Another noticeable finding is that the respondents’ interests in FLE 
topics are generally low. One possible reason is that people in China have very 
little knowledge about FLE itself. Therefore effort must be made to raise the 
Chinese people’s awareness of the importance of FLE. Existing family-related 
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Internet resources and search engines, which have proved their efficiency and 
effectiveness in this study, are good media to publicize the idea of FLE and 
availability of online FLE programs. 
3) Is there a gender difference in their needs for online family life 
education? 
Significant gender difference was found for both their Internet 
experiences and their interests in FLE topics. There were more female 
respondents than male respondents. Women spent more time on the 
family-related websites and found the information on those websites more 
useful than did men. In general, women were more interested than men in 
topics about parenthood, family interaction and family resource management. 
Men were more interested than women in topics about development and 
sexuality, and family ethics. 
Gender can serve as an important factor for online FLE program 
planners to provide ‘customized’ information.  
4) What are the FLE needs of adult singletons and full-time mothers? 
The adult singletons cohort displayed more interests in topics related 
to parenthood, family resource management, interpersonal relationship and 
sexuality than those with siblings. They expressed high sense of responsibility 
for both individual and family, and strong concerns for emotional needs and 
financial needs.  
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The full-time mothers displayed stronger concerns in topics related to 
finance, family violence, change and possible change, emotion, and sexuality 
than those who were not.  They regard the full-time motherhood only as a life 
phase rather than a full-life career. They expressed high interests in 
developmental needs.  
The Internet was found to be an important source of information and 
emotional support for both the adult singletons and the full-time mothers. The 
researcher suggests that, besides general FLE topics, special curriculum 
focusing on developing strengths should be designed for Chinese adult 
singletons and full-time mothers. Long-term support groups for the adult 
singletons and full-time mothers are suggested to be built up as a part of the 
collaborative teaching process.  
5) What are the relationships of time spent on the Internet with happiness 
of family life, happiness of marriage, and confidence as parents? 
The frequency and time of visiting family-related websites had a 
significant positive correlation with happiness with family life, happiness with 
marriage and confidence as parents.  
Although from the cross-sectional design of this study, we can not 
rush to any conclusion that the Internet can promote the chance of happier 
marriage, happier family life or more confident parents, we still can see the great 
potential of the Internet for prevention and empowerment.  
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Conclusion 
This study is an important and timely effort for the social services to examine 
the extent to which the Internet can be harnessed as an alternative medium to 
conventional face-to-face delivery of family life education with a lower cost, 
especially for large developing country with a huge population like China. It provides 
first-hand empirical data for online family life education, which that has not had 
enough research evidence yet. The study made efforts in integrating existing 
knowledge about family life education and the Internet from different disciplines. A 
collaborative teaching model for online FLE is conceptualized according to the 
findings. This study explored the great potential of the Internet for social work 
development in the future and made an effort towards evidence-based practice. It 
contributed a foundation from which family life educators and social workers may 
provide social services through the Internet more effectively and efficiently.  
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Appendix A: Questionnaire (English Version) 
Dear Sir or Madam, 
 
I am a graduate student from National University of Singapore. I 
am conducting a survey on the needs for parenting and family 
life education. The information collected will strictly be kept 
confidential and the report will consist of aggregate data only. I 
will be very grateful to you if you can take no more than ten 
minutes to complete the questionnaire below. 
 




1. Sex            1. Male        2. Female  
2. Age            1. Below 18    2. 18—23     3. 23—29    4. 30—35     
5. 36—40      6. 41—50     7. 51 and above 
3. Birth Position   1. First            2.  Second        3.Third or more 
4. Sibling No      1. 0              2. 1               3. 2 or more 
5. Region         1.Jurisdictional City        2.Other part of mainland China 
                 3. Hong Kong, Macau or Taiwan          4.Overseas 
6. Religion  1. Freethinker  2.Buddhist  3. Taoist  4.Christian  5.Islam  6.Other 
7. Education   1.Primary  2.Secondary  3.Tertiary 4.University  5. Post-graduate 
8. Occupation        
1.Clerical, Sales, Technician    2. Executive, Doctor, Lawyer, IT profession      
3. Factory worker, Laborer, Waiter(ess)                4.Homemaker            
5. Teacher, Nurse, Civil service man, Military           6. Self-employed      
7. Farmer, fisher     8.Student   9. Unemployed      10.Other 
9. Family Income per month (RMB) 
      1. Below 1000       2. 1000—2999       3.3000—4999 
      4. 5000—6999       5. 7000—9999       6.10,000 and more 
10. Marital status    
      1.Married      2.Seperated     3.Divorced     4.Widowed 
      5. Remarried   6.Unmarried    7.Engaged      8.Cohabitation 
11. Years Married 
1.0/Not applicable    2.Below 1   3.1-3    4.4-7      5.8-10     
6.above 10   
12. Number of Children          
      1.0    2.Pregnant   3.1       4.2         5.3 and above 
13. Age of Children (Multiple choices if you have more than one child) 
1.0/Not Appliable    2.Below 1   3.1-3    4.4-7      5.8-12    
6.13-17   7.18 or above  
14. Living Arrangement (Multiple choice) 
1.with partner              2.with children       3.with parents         
4.with parents in law      5.with siblings  6.with siblings in law   7.other 
 
Needs for Family Life Education 
 
How interested are you in these topics? 
1 2 3 4 




1. Family Interaction 
(1). Families as sources of protection, guidance, affection and support 
(2). Families as possible sources of anger and violence 
(3). Differences in families (membership, economic level, role performance, values) 
(4). Changing needs and expectations of all family members 
(5). Rights, responsibilities, and independence of all family members 
(6). Family transitions (marriage, birth, divorce, remarriage, death) 
(7). Individual and family roles 
(8). Individual development in the family 
(9). Intimate relationships in the family 
(10). Effects of family on self-concepts of its members 
(11). Factors affecting marital and family relationships 
(12). Giving and receiving affection 
(13). Power and authority in the family 
(14). Family rules—overt and covert 
(15). Sources of stress and coping with stress 
(16). Intergenerational dynamics throughout the life span 
(17). Life style choices 
(18). Family history, traditions and celebrations 
(19). Varying influences on family interaction patters (ethnic, racial, social) 
 
2. Family Resources management 
(1). Developing personal resources 
(2). Resource consumption and conservation—material and nonmaterial 
(3). Using resources to meet basic needs of family (food, clothing, shelter) 
(4). Expendability of human energy 
(5). Balancing family and work roles 
(6). Developing leisure interests 
(7). Varying needs of family members for privacy and independence 
(8). Financial planning 
(9). Values as bases for choices 
(10). Establishing long and short term goals 
(11). Differing views about uses of family resources 
(12). Development of personal resources through career choices 
(13). Influences on consumer decisions (personal values, costs, media, peers) 
(14). Retirement planning 
 
3. Parenthood 
(1). Changing parental responsibilities as children become independent 
(2). Changing parent-child relationships over the life span 
(3). Preparation for birth and parenthood 
(4). Demands and rewards of parenthood 
(5). Child-rearing practices, guidance and parenting strategies 
(6). Importance of parental communication regarding child-rearing practices 
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(7). Parent-child communication 
(8). Family conflict and conflict resolution 
(9). Providing a safe environment for children 
(10). Teaching life skills to children (self-sufficiency, decision making) 
(11). Problems of family violence, abuse, and neglect 
(12). Varied parenting situations (single parenting, step-parenting, adoption) 
(13). Sources of help for parents (family, neighbourhood, community) 
(14). Factors to consider in deciding if and when to become a parent 
(15). Influences on parenting styles (ethnic, racial, social) 
 
4. Interpersonal Relationships 
(1). Building self-esteem and self-confidence in self and others 
(2). Establishing personal autonomy 
(3). Achieving constructive personal change 
(4). Communicating effectively 
(5). Dealing with emotions 
(6). Dealing with crises 
(7). Types of intimate relationships 
(8). Exercising initiative in relationships 
(9). Developing, maintaining and ending relationships 
(10). Understanding the effects of self-perceptions of relationships 
(11).Varying influences on roles and relationships (Ethic, racial, social) 
(12). Recognizing factors associated with quality relations 
(13). Taking responsibility and making commitments in relationships 
(14).Evaluating choices and alternatives in relationships 
(15). Changes in the marital relationship over time 
(16). Acting in accordance with personal beliefs with consideration for others’ best 
interests 
(17). Creating and maintaining a family of one’s own 
 
5. Human development and sexuality 
(1). Self-development 
(2). Conception of adulthood, aging and death 
(3). Responsibility for personal and family health 
(4). Communication about sexuality (personal values, beliefs, shared decision 
making) 
(5). Normality of sexual feelings 
(6). Human sexual response 
(7). Contraception, infertility and genetics 
(8). Responsible sexual behavior (choices, consequences, shared decision making) 
(9). Prevention of sexual abuse 




6. Family Ethics 
(1). Ethical principles as one kind of values 
(2). Ethical values as guides to human social conduct 
(3). Acting in accordance with personal beliefs with consideration for others 
(4). Interrelationship of rights and responsibilities 
(5). Personal autonomy and social responsibilities 
(6). Establishing an ethical philosophy of life 
(7). Complexity and difficulty of ethical choices and decisions 
(8). Ethical implications of social and technological changes 
(9). Assisting in the formation of ethical concepts and behavior in others 
 
7. Family and Society 
(1). Understanding and affecting laws and policies 
(2). Transmitting values regarding education, justice and the law 
(3). Family conflict and legal protection of family members 
(4). Understanding and obtaining community support services 
(5). Supportive networks (family, friends, religious institutions) 
(6). Role of family in society 
(7). Individual and family responsibility in the community 
(8). Utilizing the education system 
(9). Family participation in the education of children 
(10). Education through the life span 
(11). Reciprocal influences of technology and families 
(12). Economic fluctuations and their impact on families 
(13). Interrelationship of families, work and society 
(14). Population issues and resource allocation 
 





1. How do you find your family life? 
      1.Very unhappy     2.Unhappy       3. Happy       4.Very happy 
 
2. How do you find your marriage? 
      1.Very unhappy     2.Unhappy       3. Happy       4.Very happy 
      5 N.A. 
 
3. How do you find yourself as a parent? 
     1 very unconfident    2 Unconfident    3 Confident     4 Very confident 
     5 N.A. 
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4.  In the past one year:  
(i). How often did you visit parenting and family websites?  
      1.Less than one time per month      3.One to four times per month 
      4.One to five times per week          5.More than six times per week 
(ii). How long was your average time spent on parenting and family websites? 
      1.Less than ten minutes                2.10 to 30 minutes 
      3.30 to 60 minutes                    4.more than one hour 
(iii) How satisfied are you with the information provided by the different 
websites? 
      1.Very dissatisfied   2. Dissatisfied   3. Satisfied    4.Very satisfied   
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1. 性别:    1 男        2 女 
2. 年龄:    1 18以下    2 18--25   3 26--30   4 31--35   5 36--40   6 41--50 
           7 50以上 
3. 排序:    1 老大      2 老二    3 老三或以上 
4. 弟兄姊妹:     1 0个     2 1个     3 2个以上 
5. 地区:   1 直辖市    2 中国大陆其他地区   3 香港, 澳门, 台湾   4 海外 
6. 宗教:   1 无     2 佛教     3 道教   4 基督教   5 伊斯兰教   6 其他 
7. 教育:     
    1无正式教育  2小学   3 中学  4 职教 5大中专   5 本科  6 本科以上 
8. 职业:     
1 文书, 销售, 技工   2 执行人员, 医生, 律师, IT 专业人士  3 工人,伺
应生  4 家庭主妇    5 教师, 护士, 公务员, 军人          6 自雇人士 
    7 农,林牧副渔业人员          8 学生        9 无业      10 其他 
9. 家庭月均收入(人民币) 
1 1000以下     2 1000--2999    3 3000--4999    
4 5000--6999    5 7000--9999    6 10000及以上 
10. 婚姻:    
1 已婚   2 分居   3 离婚   4 寡居或鳏居   5 再婚   6 未婚   7 订
婚   8 同居 
11. 结婚年份:   1 没结婚   2 1年以下   3 1--3年   4 4--7年   5 8-10 年  6 
10年以上 
12. 孩子:       1 无   2 怀孕    3 1个    4 2个   5 3个及以上 
13. 孩子年龄: (如果多过一个孩子可多选) 
1 怀孕    2 1岁以下   3 1-3   4 4--7    5 8--12    6 13--18   7 18以上 
8 无孩子 
14. 居住方式: (可多选) 
1 与配偶同住       2 与子女同住     3 与父母同住    4 与岳父母或
公婆同住 





1 2 3 4 
没有兴趣 不太有兴趣 有兴趣 很有兴趣 
 
1. 家庭互动 
(1) 让家庭成为保护, 教导, 爱和支持的来源 
(2) 家庭中可能产生的愤怒和暴力 
(3) 家庭成员不断变化的需求和期望 
(4) 家庭成员的权利, 责任和独立性 
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(17) 家庭历史, 传统, 节庆和纪念日 
(18) 家庭的差异(成员, 经济水平, 角色履行, 价值观) 












(10)  设定长期和短期的目标 
(11) 关于家庭资源使用的不同观点 
(12) 通过事业发展个人资源 














(11) 家庭暴力, 虐待和忽略 
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(12) 非常规情况下的育儿(单亲, 后父母, 领养) 
(13) 育儿的帮助来源(家庭, 邻居, 社区) 
(14) 当决定是否和何时成为父母时, 需要考虑的因素 


















(16) 根据个人的信念行动, 同时也为他人着想 
(17) 影响各自角色和男女关系的因素(种族的, 民族的, 社会的) 
 
5. 发展与性生活 









(9) 关于性方面的沟通 (个人价值观, 信仰, 共同做决定) 
(10) 正常看待性感觉和性反应 
(11) 人体的性反应 
(12) 避孕, 不孕, 以及基因 





































1 很不幸福     2 不幸福     3 幸福      4很幸福 
2. 你觉得你自己的婚姻幸福吗? 
1 很不幸福     2 不幸福     3 幸福      4很幸福     0 没结婚 
3. 你对做一个好父母： 
    1 很没有信心   2 没有信心   3 有自信    4 很有信心 
4. 在过去的一年中, 
(1) 你平均多长时间访问一次育儿和家庭相关的网站（比如家园，摇篮）? 
1 一个月少于 1次   2 一个月 1到 4次   3 一星期 1到 5次   4 一星期 6
次或以上 
(2) 你每次平均在育儿和家庭相关网站浏览多长时间? 
1 少于 10分钟      2 10--30分钟      3 30到 60分钟   4多过一个小时 
(3) 你觉得这些网站上提供的信息是否对你有帮助？ 
    1 没有帮助        2 没有多大帮助       3有帮助        4 很有帮助 
